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ABSTRACT 

A federally funded two-way bilingual education 
program implemented in New York City (New York) elementary and middle 
schools is described and evaluated* The program served 392 students 
in its second year, 158 of them limited-English-proficient (LEP) and 
234 English-proficient (EP) . It provided English-as^a-Second-Language 
(ESL) instruction to LEP students and Spanish language instruction to 
EP students, and content-area instruction with Spanish and English 
used equally in grades K-4 and English used about two-thirds of the 
time in grades 5-8. The project had an active parent involvement 
component, including ESL classes, educational field trips, and 
workshops involving both students and parents. Teachers could attend 
weekly staff development meetings and have college tuition 
reimbursed. The project met its objectives in ESL, content-area for 
LEP students, 4 of 5 staff development areas, and parent involvement. 
It did not meet content-area objectives for EP students, but their 
performance was comparable to city-wide performance. It did not meet 
objectives for Spanish as native and second languages. One staff 
development objective was not measurable* Recommendations include 
improved measurement of the unmeasured staff development objective or 
adjustment of the objective, and exploration of additional techniques 
to improve EP student English reading, mathematics, and Spanish 
reading. (MSE) 
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EXECUTIVE SUMMARY 



The Model Developmental Program of Bilingual Education was an Elementary 
and Secondary Education Act (E.S.E.A ) Title Vll-funded project in its second year of 
operation. The project functioned in Manhattan's Community School District (C.S.D.) 
3 at P.S. 84 and its middle school. It served a total of 392 students, 158 of whom were 
limited English proficient (LEP) and 234 of whom were English proficient (EP). This 
represents an increase of 122 students over the previous year, due in part to the 
expansion of program services to eighth grade students. The project provided English 
as a Second Language (E.S.L.) instruction to LEP students and Spanish as a Second 
Language (S.S.L.) instruction to EP students. It offered content area instruction with a 
dual language approach (English and Spanish were each used one-half of the time in 
kindergarten through grade four and in a ratio of 65:35 in grades five through eight). 
The project also provided services to staff and parents of participating students. 

The project targeted LEP students (those who scored at or below the 40th 
percentile on the Language Assessment Battery [LAB]), who showed an achievement 
lag of more than one year in one or more content areas as measured by standardized 
achievement tests. The participation of EP students was voluntary, with their parents* 
consent. 

The project had an active parental component, which included E.S.L. classes, 
educational field trips, and activities and workshops that involved students as well as 
parents. 

Teachers of participating students had the opportunity to attend weekly staff 
development meetings. TTie project also reimbursed college tuition fees for staff. 

The project met its E.S.L objective, the content area objectives for LEP 
students, four of its five staff development objectives, and its two parental involvement 
objectives. The project did not meet its content area objectives for EP students; their 
performance, however, was comparable to that citywide. The program did not meet its 
objectives for Spanish as native and second languages. The Office of Research, 
Evaluation, and Assessment (OREA) could not measure one of the staff development 
objectives, because the project did not develop the required evaluation indicator. 
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Tbe conclusions, based on the findings of this evaluation, lead to the following 
recommendations: 

• Develop a criterion-referenced test to measure the staff development 
objective or request modification of the objective to make it possible for 
OREA to evaluate it in the future. 

• Explore additional techniques to increase EP students' acquisition of skills 
in English reading, mathematics, and Spanish reading. 



I. INTRODUCTION 



This report documents the Office of Research, Evaluation, and Assessment's 
(OREA's) evaluation of the Elementary and Secondary Education Act (E.S.E.A.) Title 
VII project Model Developmental Program of Bilingual Education. 

SETTING 

The program operated at P.S. 84 and its middle school in Community School 
District (C.S.D.) 3 in Manhattan. The student population in C.S.D. 3 was 39 percent 
Latino, and 47 percent African-American; the remaining students were European- 
American and Asian- American. Most (74 percent) came from low-income famihes and 
were ehgible for the free lunch program. 

At P.S. 84 and its middle school, the ethnic distribution of the students was very 
similar to that of C.S.D. 3. Of the 800 students that attended P.S. 84 during the 1991- 
92 school year, 54 percent were Latino, 33 percent were African-American, 10 percent 
were European-American, and 3 percent were Asian-American. Of these students, 20 
percent (158) were LEP, and 70 percent came from low-income families. At the middle 
school, the students were 95 percent Latino, 4 percent European-American, and 1 
percent African-American. Ninety percent of these students came from low-income 
families, and 60 percent were LEP. 

STUDENT CHARACTERISTICS 

The Model Developmental Program for Bihngual Education served a total of 392 
students; male students numbered 182 (46.4 percent), female 210 (53.6 percent). The 
project used scores on the Language Assessment Battery (LAB) to determine if students 



were LEP, with those students scoring at or below the 40th percentile classified as LEP. 
There were 158 LEP students (40.3 percent) and 234 EP students (59.7 percent). 

The majority of the project participants (64 percent) came from Spanish-speaking 
families but were bom in the United States. Those students who were not bora in the 
United States had a mean of 3.3 years (s.d.=1.9) of education in their native country 
and a mean of 3.3 years (s.d.= 2.3) of education in the United States. Fifty-five percent 
of the participants came from low-income famihes and were eligible for the free lunch 
program. 

NEEDS ASSESSMENT 

Before instituting this program, C.S.D. 3 conducted an exhaustive needs 
assessment of the targeted LEP and EP students, their famihes, and the educational 
staff who were to serve them. The data obtained from this study indicated two primary 
needs: (1) to provide LEP students with intensive language instruction and support 
services to improve their school performance, and (2) to offer staff development 
activities for teachers and paraprofessionals. The study also showed that the parents of 
EP students greatly desired second language instruction for their children. 

NARRATIVE DESCRIPTION 

During the 1991-92 school year, the Model Developmental Program of Bilingual 
Education provided instructional and support services to 392 Spanish- and English- 
speaking students and their families. Two hundred and thirty four (59.7 percent) of the 
students were English proficient (EP), and 158 (40.3 percent) were limited English 
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proficient (LEP). The project's main goal was to promote the acquisition of English 
language skills in LEP students and Spanish language skills in EP students. 

To meet this goal, the project used developmental bilingual instructional 
methodologies, including a partial immersion model, and activities to foster the 
integration of LEP and EP students and awareness of their own and other cultures. 
The project also provided parental involvement activities for the parents of participacing 
students and offered staff in-service development activities and reimbursement for 
college credits. 

STAFFING 
Title VII 

The project's Title VII staff included the project director, a language 
development speciahst, a school neighborhood worker, and a secretary. The project 
director and the language development specialist held master's degrees, the school 
neighborhood worker had an associate's degree, and the secretary was a high school 
graduate. The project director and the language development specialist were native 
speakers of Spanish, and the school neighborhood worker had communicative 
proficiency in this language.* The project had difficulty in finding a secretary who was 
proficient in Spanish. The project director reported that she would continue to search 
for a bilingual secretary for next year. 



'Communicative proficiency is defined as a non-native speaker*s basic ability to 
communicate and interact with students in their native language. 
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The project director's responsibilities included the supervision and coordination 
of the project's activities, staff selection and training, and the coordination of the 
project's evaluation. The director had more than 11 years' experience in the field of 
teaching LEP and EP students. The language development specialist's responsibilities 
were to assist classroom teachers in the development and implementation of 
developmental instructional activities, to provide in-service activities and training to 
parents and teache^-s of participating students, and to select instructional material She 
also had over 11 years' experience in her field. The school neighborhood worker 
assisted in the dissemination of information, helped organize and conduct parental 
involvement activities, and served as a parent ombudsman. 
Other Staff 

Tax-levy funds paid the salaries of the 19 classroom teachers and additional 
support personnel who provided instructional services to project students. All of these 
teachers were proficient in English. Sixteen teachers were native speakers of Spanish, 
one non-native speaker had teaching proficiency* in Spanish, and two were 
monoUngual in English. The native speakers of Spanish held bilingual common 
branches certification; the others held common branches certification. 

Most of the teachers had one to six years of experience in teaching LEP and EP 
students. Twelve teachers held master's degrees, 11 held professional certificates, and 
all had training in bilingual and multicultural education. All teachers met the 



'Teaching proficiency is defined as the abiUty to use LEP students' native language in 
teaching language arts or other academic subjects. 
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appropriate New York State certification requirements for their respective areas or 
instruction. 

MATERIALS 

During the 1991-92 school year, the Model Developmental Program of Bilingual 
Education developed and disseminated a pamphlet in Spanish and English describing 
the philosophy, goals, and design of the program. 

For a list of instructional materials used in the project, please see Appendix A, 

STAFF DEVELOPMENT ACTlVmES 

Teachers received tuition assistance toward coursework in bilingual education. 
Teachers of participating students participated in a series of monthly and weekly 
activities sponsored by the bilingual district office. Workshops focused on Spanish- 
language and E,S.L. activities and reading in a dual language curriculum. 

PARENT AND COMMUNITY INVOLVEMENT ACTIVITIES 

The project sponsored a wide variety of parental and community involvement 
activities that included weekly workshops, E.S.L. and Spanish as a Second Language 
(S.S.L.) classes, field trips, and a college-oriented program at Mercy College for parents 
to obtain their General Equivalency Diploma (G.E.D.) and go on to college. 
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II. EVALUATION METHODOLOGY 



OBJECTIVES 
Student Outcomes 

• By the conclusion of the student development period (from September 
1991 to June 1992), 200 kindergarten to fifth grade students (100 LEP and 
100 EP students) will demonstrate Spanish and English language gains (in 
both native and second languages) beyond gains achieved during the initial 
year in listening, speaking, reading, writing, and the major content areas as 
a result of participation in a program of developmental bilingual 
education, 

• By the conclusion of the student development period (from September 
1991 to June 1992), 150 sixth to eighth grade students (75 LEP and 75 EP 
students) will demonstrate Spanish and English language gains (in both 
native and second languages) beyond gains achieved during the initial year 
in listening, speaking, reading, writing, and the major content areas as a 
result of participation in a program of developmental bilingual education. 

Staff Development 

• Twenty-five percent of the trainees will complete at least 6 college credits 
(3 last year and 3 this year) in appropriate courses. 

• An additional 15 percent of the trainees will complete 3 college credits in 
appropriate courses. 

• Forty percent of the teacher trainees (not including those who achieved 
this criterion last year unless it is in a different content area) will achieve 
scores of 90 percent or better on program-developed criterion referenced 
tests related to content area instruction, depending on which content area 
training they participated in. 

• Fifty percent of the new teacher trainees will be able to utilize 
developmental bilingual instructional methodologies when working with 
target pupils. 

• Fifty percent o^ the second year trainees will display further enhanced 
developmental instructional skills. 



Parental iDvolvement 

• Seventy percent of the parent participants will increase skills and 
knowledge in the areas within which they took instruction, such as 
E.S.L./S.S.L., native language arts, high school equivalence, computer 
learning, home-based remediation and enrichment for students, how to 
make instructional materials from household items, basic intermediate and 
advanced conversational English/Spanish for adults, and citizenship 
education. 

• Fifteen percent of the parent participants will master skills sufficient for 
them to work as effective school volunteers. 

INSTOUMENTS OF MEASUREMENT 

OREA assessed the English and Spanish as native and second language student 
outcome objectives by comparing the pre- and posttest scores on the LAB, the Degrees 
of Reading Power (D.R.P.) test, the Metropohtan Achievement Test in Mathematics 
(MAT-Math), and the Spanish Assessment of BiUngual Education (SABE). 

To assess the staff development objectives, OREA examined the college records 
of program trainees and the pre- and post-LAB scores of their pupils. OREA also 
developed and distributed a Likert-type evaluation questionnaire on which teachers had 
the opportunity to rate the quaUty, relevance, and usefulness of the staff development 
activities that took place during the school year (see Appendix B). Because the project 
did not have the time to develop its proposed criterion-referenced test, OREA could 
not assess the staff development objective for achievement in content area instruction. 

In order to assess the parental involvement objectives, OREA developed and 
used a Likert-type questionnaire (see Appendix B), In addition, the school principal 
evaluated the parents' abiUty to work as effective volunteers. 



In order to assess the parental involvement objectives, OREA developed and 
used a Likert-type questionnaire (see Appendix B). In addition, the school principal 
evaluated the parents' ability to work as effective volunteers. 

DATA COLLECTION 

To gather qualitative data, an OREA evaluation consultant visited the school site 
and interviewed the project director several times during the school year. The project 
director gathered data and, in conjunction with the evaluation consultant, completed the 
Data Collection and Evaluation System provided by the Office of Bilingual Education 
and Minority Language Affairs (OBEMLA) and sent it to OREA for analysis. 

DATA ANALYSIS 

OREA used a gap reduction design to evaluate the effect of dual language 
instniction on project students' performance on the standardized tests. Because of the 
difficulty in finding a valid comparison group, OREA used instead the groups on which 
the tests were normed. Test scores are reported in Normal Curve Equivalents 
(N.C.E.s), which are normalized standard scores with a mean of 50 and a standard 
deviation of 21.1. It is assumed that the norm group has a zero gain in N.C.E.s in the 
absence of supplementary instruction and that participating students' gains are 
attributable project services. 

To assess the significance of students' achievement in English and Spanish, 
OREA computed a correlated t-test on LAB and Examen de Lectura en Espanol (ELE) 
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N.C.E. scores/ The t-test determined whether the difference between the pre- and 
posttest scores was significantly greater than would be expected by chance 
variation alone. 

EVALUATION VALIDITY 

The Model Developmental Program for Bilingual Education and OREA 
minimized error by providing for the proper administration of the evaluation 
instruments at twelve-month testing inter/als; training test administrators in procedures; 
scoring tests and converting scores electronically; and using data collectors, processors, 
and analysts who were unbiased, with no vested interest in the success of the project. 



*Details for the evaluation design using the spring 1991 Spanish LAB administration as 
a pretest and the spring 1992 ELE administration as a posttest will be forthcoming. 

9 
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III. EVALUATION FINDINGS 



STUDENT OUTCOMES 

English and Spanish as Native and Second Languages 

The evaluation objectives for English and Spanish language development as 
native and second languages were: 

• By the conclusion of the student development period (from September 
1991 to June 1992), 200 K to 5th grade students (100 LEP and 100 EP 
students) will demonstrate Spanish and English language gains (in both 
native and second languages) beyond gains achieved during the initial year 
in listening, speaking, reading, writing, and the major content areas as a 
result of participation in a program of developmental bilingual education, 

• By the conclusion of the student development period (from September 
1991 to June 1992), 150 6th to 8th grade students (75 LEP and 75 EP 
students) will demonstrate Spanish and English language gains (in both 
native and second languages) beyond gains achieved during the initial year 
in listening, speaking, reading, writing, and the major content areas as a 
result of participation in a program of developmental bilingual education. 

The Model De.velopmental Program of Bilingual Education carried out aU 
instructional activities specified in its original design. Throughout the school year, 
students had ample opportunity to develop their native and second languages while 
learning subject matter. 

Kindergarten through second grade students had one teacher. Content area 
instruction was in English one day and Spanish the next. Third and fourth grade classes 
had two teachers and two classrooms, one for each of the languages, and students 
attended each classroom on alternate days. In the fifth through eighth grades, teachers 
taught content areas in Spanish 35 percent of the time and in English 65 percent of the 
time, 

10 



Teachers of participating students used a wide array of strategies and techniques. 
Lower grades used cooperative learning groups, whole language learning, manipulatives, 
and hands-on activities. Higher grades used reading groups, student-produced 
newsletters, and research projects and experiments. The project incorporated a strong 
cultural component into its various curricula in order to foster knowledge of the 
students* native culture and promote an understanding of different cultures. 

The project director reported that this year the project had an innovative activity 
in which Latino and other writers spent ten weeks visiting different classes. During this 
period, students had the opportunity to meet real-life role models, discuss the processes 
that go into writing and publishing a book, and subsequently to put together class 
books. 

The Model Developmental Program of Bilingual Education provided OREA with 
its student identification numbers, which OREA used to obtain the scores from citywide 
tests centrally. The project also provided OREA with scores for the SABE. 

There were complete pre- and posttest scores on the LAB for 124 students from 
grades one through eight, (See Table 1.) Gains for reported students were statistically 
significant (3.6 N.C.E.s) and higher than that of the previous y^ar (2.6 N.C.E.s). The 
project met its E.S.L. objective. 

The project provided OREA with complete pre- and posttest scores on the 
reading subtest of the SABE for 133 first to eighth grade students, and on the 
mathematics subtest for 131 students. In the reading subtest of the SABE, all grades 
except third showed significant gains (4,29 N.C.E.s.). (See Table 2.) In the 
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mathematics subtest of the SABE, all grades showed a statistically significant gain (5.56 
N.C.E.s). (See Table 3.) The project met its content area objective for LEP students. 

The project provided OREA with pretest scores on the reading subtest of the 
Spanish LAB and posttest scores on the ELE. Matching scores were available for only 
54 students. (See Table 4.) While there were gains at some grade levels, scores overall 
decreased from pretest to posttest, and it is probable that the small number of scores 
was not representative of the total group. The project did not meet its objective for 
Spanish as a second language. 

OREA obtained complete pre- and posttest scores on the MAT-Math for 139 EP 
students from grades three through eight (See Table 5.) Scores for the fourth grade 
went up; scores went down for all other grades, as was similar to the trend citywide. 
The project did not meet its mathematics objective for EP students. 

OREA analyzed complete pre- and posttest scores from the D.R.P. test for 129 
students from grades three through eight. (See Table 6). Again, all grades showed 
decreases in their scores except the fourth, which showed an increase. This reflected 
the trend shown citywide. The project did rot meet its reading objective for EP 
students. 
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Attendance 

The Model Developmental Program for Bilingual Education did not propose any 
objectives for attendance. OREA, however, finds attendance information to be 
significant in the evaluation of bilingual projects and is, therefore, reporting attendance 
rates. 

The overall attendance rate for the project was 89.32 percent, based on 378 
students. 

STAFF DEVELOPMENT OUTCOMES 

• Twenty-five percent of the 19 teachers in kindergarten through eighth 
grade will complete at least 6 college credits (3 last year and 3 this year) 
in appropriate- courses. 

• An additional 15 percent of the teachers wiU complete 3 college credits in 
appropriate courses. 

The project provided tuition assistance to program teachers. During the 1990-91 
school year, fourteen (75.0 percent) of the teachers completed more than three credits 
in bilingual education. During the 1991-92 school year, 17 of the teachers 
(89.5 percent) completed at least three more college credits in bilingual education. The 
project met both staff development objectives for ongoing education. 

• Forty percent of the teacher trainees (not including those who achieved 
this criterion last year unless it is in a different content area) wiU achieve 
scores of 90 percent or better on program-developed criterion referenced 
tests related to content area instruction depending on which content area 
training they participated in. 

The project did not develop the criterion-referenced test, therefore OREA was 

unable to evaluate the attainment of this objective. 
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• Fifty percent of the new teacher trainees wiD be able to utilize 
developmental bilingual instructional methodologies when working with 
target pupils. 

• Fifty percent of the second year trainees to display further enhanced 
developmental instructional skills. 

Teachers of participating students participated in a series of monthly and weekly 
activities sponsored by the bilingual district office. Workshops focused on Spanish and 
E.S.L. language activities as well as reading and literature in the dual language 
curriculum. A total of 13 workshops were open to all the teachers in the C.S.D. An 
average of three teachers from the Model Developmental Program of Bilingual 
Education attended these workshops. 

The project distributed a Likert-type evaluation questionnaire to staff at the end 
of the school year and submitted a total of 13 completed questionnaires to OREA. All 
respondents rated the staff development activities as superior. Teachers felt that they 
had gained extensive knowledge from these activities and thought that these types of 
activities were extremely useful. The project met its two staff development objectives 
for new and second-year trainees. 

PARENTAL INVOLVEMENT OUTCOMES 

• Seventy percent of the parent participants will increase skills and 
knowledge in the areas within which they took instruction such as: 
E.S.L./S.S.L., native language arts, high school equivalence, computer 
learning, home-based remediation and enrichment for students, how to 
make instructional materials from household items, basic intermediate and 
advanced conversational English/Spanish for adults, and citizenship 
education. 



20 



The project offered a wide variety of activities on a weekly basis for parents of 
participating students. Attendance sheets for 26 meetings and events showed an 
average attendance of ten. Activities included E.S.L. and S.S.L. classes, craft 
workshops, alcohol-education meetings, parent volunteer training, test preparation 
workshops, and field trips. In addition, the project sponsored a college-oriented 
program at Mercy CoUege, in which parents of participating students attended G.E.D. 
preparation courses and could opt to start a college education. 

In order to assess parents' satisfaction and interest in the activities, the project 
distributed Likert-type surveys. OREA received a total of 20 completed surveys. These 
indicated that parents had gained extensive knowledge from the workshops, 70 percent 
thought that the workshops and activities had been useful, and 95 percent thought they 
had been very interesting. The project met its parental involvement objective for 
increased skill and knowledge. 

• Fifteen percent of the parent participants to master skills sufficient for 
them to work as effective school volunteers. 

During the 1991-92 school year, a total of 25 project parents volunteered to work 

in varied activities throughout the school. These included tutoring in reading, 

chaperoning field trips, helping organize and carry out school celebrations and activities, 

and recruiting new parents into the project. The project met its parental involvement 

objective. 
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IV. CONCLUSIONS AND RECOMMENDATIONS 



Participating students in the Model Developmental Program of Bilingual 
Education showed academic progress at the end of the 1991-92 school year. Of the 392 
students, 388 were promoted to the next grade. The LEP population improved in 
E.S.L., native language, and the major content areas as indicated by their performance 
on the LAB and the SABE. Although the EP population did not show any gains on 
citywide tests, those students performed similarly to EP students throughout the city. 
Overall, the EP population had lower scores on the ELE posttest than they did on the 
reading subtest of the Spanish LAB pretest. This may have been due, in part, to the 
small number of matched scores for EP students in Spanish reading. 

Project services not only benefited the students academically, but also increased 
their awareness of their own and other cultures. Project staff also improved their 
teaching techniques after attending the project's weekly seminars. Parents benefited 
from the broad array of activities that the project offered throughout the year. 

The program findings were consistent with the theoretical fi-amework of a 
developmental bilingual educational program, except for the loss showed by the EP 
population in reading and mathematics. This decrease in scores, however, may be a 
citywide phenomenon rather than project-related. 
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The conclusions, based on the findings of this evaluation, lead to the following 
recommendations: 

• Develop a criterion-referenced test to measure the staff development 
objective or request modification of the objective to make it possible for 
OREA to evaluate it in the future. 

• Explore additional techniques to increase EP students' acquisition of skills 
in EngUsh reading, mathematics, and Spanish reading. 
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APPENDIX A 



Selected Bfl ittofraphy of Spanlah Book« 
Compiled by Ruth A. Swinney 



«mtif««i PiibHcatloM 
Vendor »BIL 004000 
Coiitr«et* 6200400 

"A la Sombra de un Verde Lim6n". Antologia del canclonero tradicional axigentlno. 
(Comp. Paulina Movsichofi) 

"A la Una Sale la Luna" Juegos tradlcionales infanUlcs. (Comp. Paulina 
MovsichoCO 

"Canciones dc Nana y Desvelo" (Canncn Condc) 

"Arhuaco. Siena Nevada" (Bengt Amc Runnerstrom) Documcntaiy stoiy about the 
Indians of the Sierra Nevada in Colombia, written by a Danish anthropologist, under a 
grant from the Nicaragua Ministry of Culture. Great research sotHce for a 5/6/7/8 class. 

"Canclones de Nana y Desvelo** (Carmen Conde) Wonderful collection of poems. 
Won National prize for children's literature in Spain in 1987, 

"Chaucha y Pallto.** [Maria Elena Walsh) A collection of five stories. Funny and 
imaginative, as all the stories of this author. Reading level 7th/8th grade . Palriy 
complicated sentence structure, difficult vocabulary. 

"CuentoposdeGulubu." (Maria Elena Walsh) Collection of short stories for 
children.. Fairiy complicated sentence structure. The book can be read to 2nd. 3rd and 
4th grade children. Ihe images are very appealing to young children. Reading level 6th 
grade. 

Xuentos de Eniedosy Ttavesuras" 
"Como Surgieran Los Seres ylasCosas."* 

Xuentos dc L^cndas de Amor para Nlitos.'* These three books contain a wonderful 
collection of traditional children stories and myths from Latin America. The 
illustrations are beautiful. The books are an Invaluable source of cultural enrichment 
for an those interested in learning about the Hiq^anic cultures. Reading level 5th /6th 
grade. Complicated sentence structiire. 

"Cuentos Populares Rusos** Beautiful collection of folktales from Russia. Falrty 
complicated language structiire. 5/6/7 reading level. 

Xuentos y Leyendas de Guatemala". (Francisco Bamoya Galvez) 

**Dal]an Kiiki.'' (Maria Elena Walsh] Chaimlng story about an elephant 
Complicated vocabulaiy and sentence structure. Reading level 7th/8th grade. 

*^1 Ri^reso de McBroom'* (Sid Fleischman) Three stories about a farmer. Very 
complicated sentence structure and vocabulary. Translated from EngMsh. Rcadlzig 
level 6/7, 
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TBI Reino del Rcves." (Maria Elena Walsh) Veiy clever and funi^ book of songs and 
poetry for older children. Reading level Sth/6th grade. 

XI Topo." CWUUam Mayne. Illustrated by Nicola Baylcy) Beautiful story with 
outstanding Illustrations. Fairly sophisticated language, but on a 4/5 readlzig level. 

XI Unlcomlo y el Mar.** (Fiona Moodie) Wonderful story translated from Cerman* 
Veiy artistic lliustratlons. Falrlv easy sentence structure. Easy vocabulary. Reading 
level 4/5/6. 

TEa Vlaje de Dos Niitos Miskitos por el Rio Coco". Story incorporating the 
experiences of two European social workers during time spent with the Mlsklta Indian 
communities in Nicaragua. Wonderfully illustrated book., A very important cultural 
contribution. A must for any upper grade classroom. Complex language. Reading level 
5/6. 

Tabulas y Leyendas Amcrleanas" (Ciio Alegrla) Wonderful collecUon, Fairly 
complicated language. 6/7 reading level. 

Tlorlan y el Tractor Max." (Blnette Schroeder) Very creative story trarislatcd from 
Gennan« Fairly complicated language. Reading level 5/6/7. 

"Guerreros. Dioses y Espiritus" Outstanding lUustrations. Reference book on 
Mexk^an myths. 6/7 reading level. 

**Li5on y el Agua Donmlda*' (Christian Brud* Annie Galland* Anne 
Bozellecllntilcate story about a girl and her very vivid imagination. Complicated 
senterKe stnKture. Dlf^ult vocabulary. Tran^tion of a French story. Reading level 
5/6/7. 

'^ax y Morris" (Wilhelm Bulch). Beautlfuny illustrated story about two gennan 
boys. The illustrattons axe reproductions ol orl^nal edition of book, published In 1870 
in Germany. Translation from German. Complicated sentence structure. Poems have 
difficult vocabulary. Reading level 5/6 

IPalomas Sobie d Mundo.** v. I and II. (Ema Godoy) Collection cl stories, legends, 
fables and xnyths. Reading levd 5/6. 

TPrlmltlvos Rclatos Contados Otra Vez. Heioes y Mitos Amaz6nlcos." Although the 
language of these stories is complicated, they are a wonderful resource for ar^ 
classroom. 

TRatatatam" (Blnette Schroeder, Peter NlcU) - Beautiful^ iDustratcd story about a 
small locomotive and a little boy. Complicated sentence structure and vocabulaiy. 
Translation of a Swiss story. Reading levd 5/6. 

"Sirenita CliKrucnta y Nucvc." (Graclela Gonzalez de Tapla) • Beautifully 
Illustrated Mexican tale about ail adventure with a siren. Complicated sei^cnce 
structure. DlflJcult vocabulary. Reading levd 5/6 

"Versos Tradicionales para CcboUltas." (Maria Elena Walsh) Wonderful collection 
of Argentinian folklorlc poems. Reading levd 5th/6th grade. 

''Colecci6n Cuentos Populares". Spanish translation of some very well known 
stories, and some imusual stories. Good vocabulaiy. Reading levd 3/4. Some titles: 
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"Capeructta Rqja" 

Xos Tt^es Deseos** 

"El Sastxecillo Vallcntc" 

la Hormigulta que Iba a Jcrusaltn" 

"El Califa CigOcfta" 

"Juanote y las Trcs Bolsas de Or^ (Adaptaci6n de Jordi Jan€) Lovely Catalan story 
about a boy ttylng to become veiy wise. Easy language structure. Reading level 3/4 

"La Abcja Aragana" {Horacio Qi^lroga) Beautiful story by the mcxlcan writer, easy 
language. 3/4 gr. reading level 

Talonilta de la Puna.** 
Tutu Maramba.** 
"Un Chimpance." 

Ta FocaLoca.** (Maria Elena Walsh) Four wonderfully imaginative books of 
poetiy foryoimgchildrexL Ea^ vocabulary, fun reading. 3/4th grade reading level. 

**MientrasTtmJuega end Puerto" (Eduard Delgado, Frarx:esc Rovira) BeautifuQy 
illustrated Spanish tale about a little bey and his adventures in the sea. Ea^ sentence 
structure and vocabulary. Reading level 3/4. 

•*Zoo Loco." (Maila Elena Walsh) Very funny book of limericks for young 
childnen.This book should be read to 2nd and Srd graders. Reading level 3rd/4th grade. 

Science/ Social studies 

Colcccl6n PlAata. This scries incorporates native Hispanic Icycnds and 
illustrations to explain diSerent concepts. Very easy reading. Big print. Reading level 
2/3. Boo?43 in this collection: 
Serle "El medio ambiente": 

"ElAgua*" 

"El Mar^ 

"El Unlverso'* 
Scrie "La Flora" 

TLasPrutas" 

"ElMafe- 
Serle"Las Artcs" 

"Sonidos y Ritmos"" 

"Los Uteres" 
Serle "Las Matertas Prtmas" 

"El Barro" 

"LaLana" 

"El Paper 

"LaSeda" 

Ttes Colorantes Prchisp&nlcos" 

"El Azucar' 

"El Chocolate" 
Serle "La Vida Social" 

"El Campo y la Ciudad'' 

"El Mercado" 
Serle "XJucntos y Lcyendas" 

"Adivinanzas Indigenas" 
Serle "Nuestro PaJs" 

"La Zorm del SUencio" 

"Castlllos de arena" 
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•^1 escondlte" 

hada Dalia** 
"El huerto dc Dona Rosa" 
la noche mas oscura del muiido" 
IjA orqucsta" *'Lulsa y cl arco Irta" 

Tedro aprcndc a nadai^ (SaraGcrson) Stories by the Mexican author. Vciycasy 
reading, easy vocabulaiy , big print. Kgn, l/2nd grade. 

**E1 agua y sus maravillas" Wonderful ooUection of science books for young 
children. Readtogkvel 1/2/3. Some of the Utlcs: 
mar y sus maravillas** 
"El maravilloso mundo"**El mundo de 1(» arboles"* 
*^1 mundo del sonido" 
Ta vida de los animales" 
"Las islas y sus maravUlas" 
"Las vadas de las plantas'* 
"Los rlos y sus maravlllas" 
"Migraclones animalcs" 
"Montanas y volcanes" 

"El gato arafta" 
"El gato cangrcjo" 
"El gato dcfantc" 
"El gato Lore" 

"El gato oso polar* (Nicola Baylcy) Wonderful books about imaginative cat who 
dreams about how life would be if he were another animal Reading level 1/2 

"El mejor novio dd mundo"lAdaptaci6n de Jose Scimell) Spanish version of a 
Chinese folktale. Wonderful! illustrations. Easy language. Reading level 1/2. 

"Un pasitoyotropastto" fTomie de Paola) Charming stoiy. Easy language. Big 
print. Ideal for begirming readers. Reading levd 1 /2 

Colecci6n "Los Travlcsos" (Rose Impcy) Translation from a British scries. Funny. 
Very easy readers. Laxge print. Titles: 
"El MonstTuo del Cepfflo de Dientes" 
"El tenor de la Casa" 
"La iiera que Nunca Duemie" 
"La reina de las Alubias" 
"Un tlpo Duro" 

Sdcpce; 

El Primer Libro de la Naturaleza. fThe First Book of Nature) 

ITiis wonderful series of science books brings some very complicated concepts to 
the level of very young chlldr?ji. The language is very simple, scntciKe structure is on 
the level of the early elementary grades. The illustrations are beauUful. These are 
books that turn young readers on to science. 

"El Agua" fThe water) 

"El Aire" fllje AirJ 

"El Hoimiguero" fHie anthill) 

"El Mosquito" (The Oy) 

"El Sapo" (The Frog) 

"La Tierra" fThe earth) 

Encidopedia de la naturaleza. Lovely series of science books for you^ig children, in 
the early ekmentaiy grades. The language is ea^, the Illustrations arc beautiful, and 
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the concepts are easy to understand. Reading level 1/2. Great addition to a classroom 
library. 

"Como son tos Marlposas" (All about butterflies) 
'*ConK> son los arboles" (AH about trees) 
**Como son los Dlnosaurlos'*(All about dinosaurs) 
"^Conioson losMonos** (All about monkeys) 

Vendor » SAN 108> Contract » 6276400 
lZ2Z3Zi 

"El Zoo Fantastico" Beautiful set of easy reading books for cariy grades, dealing 
with imaginary animals. Beautiful illustrations 

"Benjamin Infonnaclon'' Set A, Set B. Set C. Excellent science resource sets. 2/3/4 
reading level. An important addition to the Ubraiy. 

Tlbros para Jugar^ Very easy collection of reading books. Reading level 1/2 Some 
of the titles: 

"Cincuenta salva a un amigo** 
Xincuenta y el zorro" 
"El ellcoptero* 
"El mcjor dc los pcnos*' 

"Era un Rey de cuento y otras rimas insfantlles" 

"Mi abudo y el vokan Rosa" 

*Yo subia la escalera y otrras rimas infantiles" 

"Catalina Alb6ndiga y Enrique Brib6n" Nice and fiirmy stoiy. Language is simple.. 
Reading level 3/4 

"El Mas Pequefto del Bosque" (Alfredo CastcUon) Easy story about a dwarf. 
Illustrated by young children. Reading level 2/3 

"Olga da Polga" Series of stories about a guinea pig who Is also an actress. 
Translated firom the French. Reading level 3/4/5 

Vendor lto.ATT02aO 
Contract lto.fl29840Q 

"Spanish Big Books.** Funny and easy reading for early childhood grades. E^ch 
book is a complete story. Wonderftil to develop language. Some titles: 
"Abi elito. abuelito" 
"Ahora No" 
-Alto" 

"Buenas Noches" 

"Casas" 

"Dragolia" 

Hugo" 

"LaCena* 

Xa Familia de los Tigres" 

T-a Fiesta" 

"La Rosa Hermosa** 

"La Seflora Lavandera" 

"Los Animales de Don Vicencio" 

"Ni por aqui nl por all4" 

"Quito seri mi mami? 
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Ttosa y Gaston" 
"Vcn a Jugai^ 

Lectonim 

Vendor No. LEC OOSOO 
Contract Nii> 6247300 

"Colecci6n Imdgcnes y Palabras." Great books to develop language. Books in the 

set: 

"Cosas que sc Mucvcn" 
"El Libro de la Naturalcza" 
Ta Vudtas al Mundo** 
"Vlajando por el nempo** 

libros para Mliar" . 
"Alegre y Triste" 
"Contrarlos" 
"Grande y Pequeflo" 
Ta Ropa que me Gusta" 

•Prlmeras Palabras" AH these books arc great for Kgn. and 1st. grade children. 
They have vay few words, and teachers can develop a lot of vocabulary with the 
illustrations 

Tedenco Garcia Lorca y los nliios." Excellent autobiography of the poet, written 
specifkally for children, including some of his most beautiful poems. 

"Cristobal Col6n." 

"Alejandro Magno." Interesting biographies. 

Tor d mar de las Antlllas" Nicolas Guillen. Wonderful poems for children. 

£1 Libra de las Adivlnanzas. CoDecction of riddles. Excellent for developing 
language. 

"El Mejor Rcgalo" Charming story. 3/4 reading levd 

"El Sccucstro de la Bfbllotecarla" Funny stoiy. Difficult vocabulaiy and sentence 
structure. 3/4 reading levd. 

"El Otoflo" 
"El Invlcmo" 
Ta primavera" 
"El vcrano" 
"Eltlgre" 
"El panda" 

"La nutria." Exciting colectlon of science/literature books. Children find the 
informatilon fascinating and the illustrations are outstanding. 

"Represcntacl6n NavldeAa." Good story for the Christmas holidays. Easy 
language. 

"Sapo y Sepo Son Amigos" (Arnold Lobel) translation from English. Great story, 
and the first book in a series of stories about Sapo and Sepo. Excellent content. Easy 
language and senterK^e structure. Reading level 2/3. 

•Viajo en Barco" 
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'Vlajo cn AvWn" 

'Vlajo cn Cochc" Easy vocabulary, great illustrations. Information about 
trarisportatlon. 

"El Sapo Dlstraldo." Outstanding illustrations. Easy reading. 

DDL BOOKS 

6521 N.W* 87tli Street 

Miami, Florida* 33166 

Vendor No> DDL 006 Contract No. 6220S00 

Coleccl6n "El Nifto Quicre Saber." Excellent collection of books that combines 
science with reading. For elementaiy grades 3-6. 

Coleccl6n "Punto Infantil." Very good books for early childhood. 

Colcccl6n "Ventana M^glca." Clasic stories translasted into Spanish. 

Coleccl6n "La Clencla al Alcance de los Nlftos." Excellent science books, gr. 3-6. 
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OFFICE OF RESEARCH, EVALUATION, AND ASSESSMENT 
BILINGUAL, MULTICULTURAL, AND EARLY CHILDHOOD EVALUATION 
NEW YORK CITY PUBLIC SCHOOLS 
110 LIVINGSTON STREET, ROOM 732 
BROOKLYN, NY 11201 

Phone: (718) 935-3790 FAX: (718) 935-5490 



PARENT QUESTIONNAIRE 
Programa: Model Developaental Prograa of Bilingual Education 
(Dual Language) 




UMl 



2 3 



Month 



Date: 



ERIC 



Day 



4 5 



6 7 



Instructions: 



Please complete the questions below with the number 
that reflect your opinion. 



1 . As a result of this workshop, How much did you learn about the topic covered? 



Nothing 



I l_l 1 

1 2 3 



J_l_l 



Was the workshop useful? 

Not at all I L 

useful 



A great deal 



Extremely 
useful 



1 2 3 4 5 6 
Were there sufficient opportunities to ask questions and express ideas? 



Insufficient 
Opportunities 



1 2 3 
Was the workshop interesting? 

Not at all I I I 

interesting 



1 



Extensive 
opportunities 



Very 

interesting 



Please indicate the type of information you would like to receive in future 
workshops? 



Comments: 



-4^ 



Thank you very such for your assistance. 



□ 

8 

□ 

9 

□ 

10 

□ 

11 

□ 

12 

□ 

13 

□ 

14 

□ 

15 

□ 

16 

□ 

17 

□ 

18 

□ 
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OFFICE OF RESEARCH » EVALUATION, AND ASSESSMENT 
BILINGUAL, MULTICULTURAL. AND EARLY CHILDHOOD EVALUATION 
NEW YORK CITY PUBLIC SCHOOLS 
110 LIVINGSTON STREET, ROOM 732 
BROOKLYN, NY 11201 

Phone: (718) 935-3790 FAX: (718) 935-5490 




Programa: 



Fecha: 



CUESTIONARIO PARA LOS PADRES 
Model Oevelopaental Prograa of Bilingual Education 
(Dual Language) 

Mes 



Dia 



a 



um 



12 3 



Instrucciones: 



2- 



Pop favor indique su opinion acerca del taller en 
que acaba de participar. Marque el nuaero que 
corresponde en el recuadro a la derecha. 



A consecuencia de este taller, 6Cuanto aprendio usted sobre este tema? 
Muy poco I I I I _ l I Mucho 

lie fue util el taller? 



I_l 1^1 1_1 

1 2^45 



No fue util 



I I I I 1 Fue muy util 

1 2 3 4 5 



iTuvo usted suficientes oportunidades para hacer preguntas? 

Ninguna | | | | | | Muchas 

oportunidad 12 3 4 5 oportunidades 

iPue interesante el taller? 

No fue I I I I I 1 Fue muy 

interesante 12^45 interesante 

Por favor indique que tipo de inf ormacion desearia recibir en otros talleres. 



Comentarios: 



47 



□ 

8 

□ 

9 

□ 

10 

□ 

11 

□ 

12 

□ 

13 

□ 

14 

□ 

15 

□ 

16 

□ 

17 

□ 

18 

□ 



Nuchas gracias por su ayuda. 
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OFFICE OF RESEARCH, EVALUATION, AND ASSESSMENT 
BILINGUAL, MULTICULTURAL, AND EARLY CHILDHOOD EVALUATION 
NEW YORK CITY PUBLIC SCHOOLS 
110 LIVINGSTON STREET, ROOM 732 
BROOKLYN, NY 11201 

Phone: (718) 935-3790 FAX: (718) 935-5490 




Progratn: 



Date: 



STAFF DEVELOPMENT WORKSHOP QUESTIONNAIRE 
Ifodel Developaental Progran of Bilingual Education 
(Dual Language) 

Month 

r 



Day 



1|0|6 



1 2 3 



If this is your first year in the Dual Language project, please put a (1) in the box 



□ 



Instructions: 



Please complete the questions below with the 
number that reflect your opinion. 



As a result of this year's staff development, how much have you learned about 
topics covered? 



the 



Nothing 



.1 A great deal 



1 2 3 4 5 

Were the workshops useful? 

Not at all I I i i 1 

useful 



Extremely 
useful 



1 2 3 4 5 

Were there sufficient opportunities to ask questions and express ideas? 



Insufficient 
Opportunities 



1 



_l 

2 3 4 5 



Were the workshops interesting? 



Not at all 
interesting 



_! I I l_ 

1 2 3 4 5 



Extensive 
opportunities 



Very 

interesting 



Please indicate the type of information you would like to receive in future 
workshops . 



6. Comments: 



40 



□ 

9 

□ 

10 

□ 

11 

□ 

12 

□ 

13 

□ 

14 

□ 

15 

□ 

16 

□ 

17 

□ 
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Thank you very auch for your assistance. 
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OFFICE OF RESEARCH, EVALUATION, AND ASSESSMENT 
BILINGUAL, MULTICULTURAL, AND EARLY CHILDHOOD EVALUATION 
NEW YORK CITY PUBLIC SCHOOLS 
110 LIVINGSTON STREET, ROOM 732 
BROOKLYN, NY 11201 

Phone: (718) 935-3790 FAX: (718) 935-5490 



CUESTIONARIO ACERCA DE LOS TALLERES PARA LOS MAESTROSrAS^ 
Programa: Model Developaental Prograjn of Bilingual Education 
(Dual Language) 

Mes Dia 

m n: 



ME 



1 2 3 



Fecha: 



4 5 6 7 

Si este es su primer ano en el Progr ama de Dos Lenguas (Dual Language), por favor ponga 

□ 

8 



un (1) en el recuadro a la derecha 



Instrucciones : 



Por favor indique su opinion acerca del taller en 
que acaba de participar. Ifarque el nunero que 
corresponde en el recuadro a la derecha. 



iCuanto aprendio usted a consecuencia de los talleres de este ano escolar? 

Muy poco I I I I I I Mucho 

2^4 5 

iQue tan utiles le fueron los talleres? 



No fueron utiles 



I I I I I I Fueron muy utiles 

1 2 3 4 5 



cTuvo usted suficientes oportunidades para hacer preguntas? 



Ninguna 
oportunidad 



1 ^ 5^ 4 5 



Muchas 

oportunidades 



iQue tan interesantes le parecieron los talleres? 



No fueron 
interesantes 



I I I I I 1 Fueron muy 

12 3 4 5 interesantes 



Por favor indique que tipo de informacion desearia recibir en otros talleres. 



Comentarios: 



40 



□ 

9 

□ 

10 

□ 

11 

□ 

12 

□ 

13 

□ 

14 

□ 

15 

□ 

16 

□ 

17 

□ 
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nuchas gracias por su ayuda. 



ERIC 



APPENDIX C 



36 



ERIC 



Title VII Data Collection and Evaluation System 



The Title VII Data Collection and Evaluation System enables project staff to report on the 
Title VII evaluation requirements in an accurate and comprehensive manner. The following 
list contains information that should be included along with the annual Title vn evaluation 
report. 



Part I: Data Collection and Sununary Plan 
Section 1: Project Identification (p.I-1) 



Section 2: District and School Information (pp.I-2 through 4) 

Section 3: Student Selection Information (pp. 1-5 and 6) 
_ Worksheet 3.1 
_ Worksheet 3.2 
_ Worksheet 3.3 

Section 4: Staff Information (pp.I-9, 12 and 13) 
_ Worksheet 4. 1 ^ yj,^ cU? i o-y • ^ 
_ Worksheet 4.2 ^ 
_ Worksheet 4.3 

Section 5: Instructional Program Information (pp.I-15, 18 through 21) 
_ Worksheet 5.1 / 
_ Worksheet 5.2 t/ 

_ Worksheet 5.2a / ^ jl-^""" 

_ Worksheet 5.3 ^/ '.^^-^h 
_ Worksheet 5.3a / • ^ 1 " \ ^ ^ 

_ Worksheet 5.4 x^' ' 

Section 6: Student Information and Non-test Data (pp.I-26 and 27) 
_ Worksheet 6.1 ^ 
_*Worksheet 6.2 /v//r 

Section 7: Test Data (pp.I-31, 32, 34, 35, 51, and 53) 
Worksheet 7.1 ujp, 

Worksheet 7.2 (For use with ''live** comparison group students only) iJ / 

_ Worksheet 7.3 

Worksheet 7.4 (For use with nonstandardized, qualitative measures only) r ; , / 

Worksheets 7.5 and 7.6 are not required by regulation 

Worksheet 7.5 (For late pretest analysis only) 

Worksheet 7.6 (For early posttest analysis only) 



Part n: Data Summary Tables 



Section 4: Staff Information (pp.II-1 through 11) 

_ Table 4.1*^ 

_ Table 4.2 . 

_Table.4.3 

_ Table 4.4 

_ Table 4.5 

_ Table 4.6 ^ 

_ Table 4.7 

_ Table 4.8 

Table 4.9 - ■ - - ■ 

_ Table 4.10-^ 
_ Table 4.11 
_ Table 4.12 ^ 
_ Table 4.13 «^ 

Section 5: Instructional^rograjn Information (pp.n-12, 14, and 15) 




Sou: If you have completed worksheet 5.1 in Pan I-Data Collection Plait, you will not need to complete 
ta^les.S.l, 5.2, and 5.3 in this section. 



Section 6: Student Information and Non-test Data (pp.n-I6 through p.II-19 and 21) 
_ Table 6.1 
„ Table 6.2 ^ 
_ Table 6.3 
_ Table 6.4 

Table 6.5 (For use with "live" comparison group students only) m/ A- 

_j/Table III-4 (For use with Gap Reduction Design for reporting nontest data only) 
j/lTable III-5 (For use with Gap Reduction Design for reporting nontest data only) 

Section 7: Test Data (pp.II-22 through 27 and if necessary, pp. 1-51 & 1-53 ) 
__ Table 7.1 ^ 
Table 7.2 ^ 



Note: TheJoUowing tables are supplied as recoitmended altenuuives for reporting data analysis and shauid 
be supplemented by other tables as necessary to describe additional analyses duu have been conducted. 



Table ni-l (For use with Non-Equivalent Comparison Group Design only) 
Table in-2 (For use with Non-Equivalent Comparison Group Design only) 
Table 111-3 (For use with Grade Cohort Design only) 
Table in-5 (For use with non-test Gap Reduction data only) 
Table in-6 (For use with Gap Reduction Design only) 




Table 5.1 
Table 5.2 
Table 5.3 




Developed by Evaluation Assistance Ceoter-West, NMHU, Albuquerque, MM (4/92) from Data Collection and 
Evaluation System, US Depart, of Education, Office of Bilingual Education and Minority Languages Af!aiis (1990). 



Date Section Completed: _4/21/92 



SECTXCW 15 PROOECT IDENTIFXOATICX^ DATA 

Section 1 contains descriptive information on this project. Please 
complete items 1-9. 

1. Grant number: T003C00091 

2. Type of project {check one): 

Transitional Bilingual Education 

Special Alternative . 

Developmental X 

Special Populations ^ 

3. Years of project under this Title VII grant: 12 3 4 5 

4. Name of project: DUAL language program - p,s, 84 /dual lang. middle school 

5^ School district: 3 

Address: 300 WEST 96TH STREET 

NEW YORK, NEW YORK 10025 



6. Project director: RUTH A, SWINNEY 



1. Phone number: ( 212) 678-2938/39 



8. Title VII grant award to nearest dollar a^tount in current 
fiscal year: 

$198,904 



9. Amount of Title VII support expended for evaluation in current 
fiscal year: 

6,000 



Date Section Completed; ^/21/92 



SECmC«M 2 2 DISTRICT AND SCHOOLi INFC^MATION 
Directions for Section 2-t: District Informttion. 

Section contains infornation on district demographics. The inforoation 
requested in questions 1-4 is required by the Title VII legislation. 

1. NuBber of all children enrolled in programs conducted by the LEA ii.t,, 
total public school enrollment) [7021(c) (2) (A) ] : 

Number of children 

Date data collected 

2* Number of limited English proficient (LEP) children enrolled in public and 
private schools in the district {7021(c) (2) (C) (i) J: 

PUBLIC PRIVATE 



Nuaber of LEP children 

Date data collected LnM^i 



Method used to determine the number of limited English proficient children 
enrolled in public and private schools [Leg. Sec. 7021(c) (2) (C) (ii) 1 : 

PUBLIC: LAB TEST 



PRIVATE: 



4. The nuaber of children who are receiving instruction through this Title 
VII project t7021(c)(2) (F)]: 
Limited English Proficient (LEP) 

Language Minority English Proficient (EP) 



English Language Background English Proficient (EP) 

82 



The information requested in questions 5-9 is not required '.y the 
Title VII legislation but is recommended to provide an accurate 
picture of the project setting* 

5. Number of schools in district: 



6. Type of geographic area (check all that apply) 

Rural 

Suburban 

Urban L. 



5v 

2 



7. 



Student ricial/ethnic distribution in district (in percental 



Native American/Eskimo/Aleuts 
Asian American/Pacific Islander 
Hispanic 

Black f other than Hispanic 
White, other than Hispanic 

TOTAL 
Date Data Collected 

8, Percent of district K 12 student population from low 
income families; 73.855 
Date data collected: ufill^i 

Definition of low income (check all that apply): 
School lunch program X 
Aid to Families with Dependent 

Children (AFDC) 

Other ^ 

9* Number of student attendance days in current school year: 

182 



2.02 
39,22 
47.44 

K26 

100% 

4/21/92 
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Directions for Section 2-b: School Information. 

Stction 2*b conttins inforaatioo on school demographics for thos€ schools that participate 
iB this Title Vll project. This information is not required by the Title VII legislation 
but you should provide it if you feel additional inforaation is necessary to describe your 
project acre accurately. If you choose to complete 2-b, please fill out a separate form for 
each school in your district with Title VII project students. Answer only those questions 
that you think are applicable* 



1. School name: ?.S. 84 

2. Type of geographic area: 



Rural 

Suburban 

Urban y 

3. Number of children in the school: 800 

4. Student racial/ethnic distribution (in percents): 

native American/Eskimo/Aleuts 0 

Asian American/Pacific Islander 2.87 

Bispanic 54.37 

Black, other than Hispanic 33.00 

White, other than Hispanic 9.75 

TOTAL 100» 

5. Percent of student population from low income families: 70% 

Definition of low income (check all that apply): 

School lunch program x 

Xid to Families with Dependent Children (AFDC) x 

Other 

6. Number of limited English prbficient children enrolled: 226 

7. Number of children who are receiving instruction through this Title VII project: 

Limited English Proficient (LEP) 130 

Language Minority BP BO 

English Language Background EP 72 ^ 
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Directions for Section 2-b: School Information • 

Section 2-b contains iirforiation on school demographics for those schools that participate 
in this Title VII project. This information is not required by the Title VII legislation 
but you should provide it if you feel additional information is necessary to describe your 
project more accurately. If you choose to complete 2-b, please fill out a separate form for 
each school in your district vith Title VII project students. Answer only those questions 
that you think are applicable* 



1. School name: Dual Language Middle School 

2. Type of geographic area: 

Rural 

Suburban 

Urban 



3. Mumber of children in the school: 



4. Student racial/ethnic distribution (in percents): 



Native American/Eskimo/Aleutf 1L_ 

Asian American/Pacific Islander Q 

Hispanic 95 

Black, other than Hispanic 1_ 

White, other than Hispanic ^ 

TOTAL 100% 



5- Percent of student population from low income families: 90% 

Definition of low income (check all that apply) : 

School lAinch program 2L- 

Aid to Families with Dependent Children (AFDC) 

Other 

6. Number of limited English prlDficient children enrolled: 60 



7. Number of children who are receiving instruction through this Title VII project: 

Limited English Proficient (LEP) 
Language Minority EP 
English Language Background EP 



50 




Dat« Section Completed: 



SECTION 3 s STUDENT SELECTION INFORMATIOM 

Section 3 contains infornatlon regarding selection of Liaited English Proficient <LEP) and 
English Proficient (EP) students for participation in this Title VII developmental prograa. 

Requireaents; 

1. The Secretary reviews applications based, in part, on the extent to which the applicant 
has identified the needs of the LEP students to be served in the program, including 
the lack of proficiency of the LEP children in speaking, writing, and understanding 
the English language; and the degree of proficiency of the LEP children in their native 
language and in other courses or subjects of study (Reg. Sec. 501.31 (a) (2) {i)-(ii)] , 

2. Reliability and objectivity of the method used to identify needs of the LEP students 
to be served in the prograa (Reg. Sic. 501. 31 (a) (2)1 • 

Directions for Vorksbeet 3.1: LEP and EP Student Selection Procedures* Check the 
appropriate space (s) to indicate which assessment procedure (s) were used to determine 
selection into the Title VII developmental project for LEP and EP students. Only check 
selection criteria that are employed by your project. 



WoirlcshLe^t: 3*1 
LjEP axicl EP Student: S€ileot:±on Prooeduires 



Selection Procedures / Instruments 


STUDENT 
CATEGORY 




LEP 


CP 


a. Rome Language Survey 

b. English language proficiency 

(1) Oral 

(2) Reading 

(3) Writing 

c. Native (non-English) language proficiency 
(1) Oral 


X 


X 


X 




X 












(2) Reading 

(3) Writing 

d« Academic achievement in English in 
math, science or social studies 

e. Academic achievement in a non-English language 
in math, science or social studies 

t* Teacher recommendations 

g. Parent recommendation 

h. Other 


















X 


X 


X 


X 
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DirtctioM for Vorksbeet 3«2 aod 3.3: Selection Procedures »d Criterit« For those selection 
procedures and instruaenti that you checked in Worksheet 3.1, provide the names of tests or 
procedures and selection scores or. criteria for project entry. Also provide the type of 
score or unit (raw score, percentile, standard score, etc.) if applicable, worksheet 3.2 
is for LEP students. Worksheet 3.3 is for EP students. 



Workslieet: 3 . 2 
Soleo^lori PirocediLures and Cari^exrxai for UEIP Students 



TEST OR PROCEDURE 


Selection 
Scores 

or Criteria 


Type Of Score 
or Unit 
(if applicable) 


LAB 


06XOW SUcLTlU 


40% 



















































Wo2r}c3lieet: 3.3 
SeXeotxon Procedvores and Crxter-xa for- EP Students 



TEST OR PROCEDURE 


Selection 
Scores 
or Criteria 


Type Of Score 
or Unit 
(if applicable) 


NA 


NA 


NA 




















1 
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u/so 



SirMtioM for Tablu. 4«W«13. Ust lorksbttt 4.1 ~ St&if X&formttion. fouad 
lA tht 04tt Colltctioa Plu ~ to fill in T«^l«t 4.1 throtttfb 4«f . ust forkshttt 
4.2 StUf trax&io9/ 4lso fouad la tht 04t4 Colltetioo Flu to fill ia 
tablts 4«7 to 4«10. Ost tht t#4ehtr ^tstioaaairt found in ippt&dix X to fill 
in Ttblts 4.11 • 4.13. 

For this stetioa iacludt tht folloiriaa staff only: Sitt tdainistrators, all 
staff paid vith Titlt Til faads. all ttaehtrs vho vork with Titlt TZZ studtnts 
and staff othar than ttaehtrs vho vork rLih Titlt VXI studtnts at Itast SO 
ptretat of tht tiaa. 

fiiraetioM for Tablt 4.1: Tim m tLtlm m Froiact for Titlt TXZ ftadod Staff, 
for taeh eata^ory of staff vorking vith Titla TXI studtnts (t.g*, administrator , 
taachar)« plaasa iadleata tha total FTZs of staff vhost salarias ara fundad by 
Titla VII, and tha actual auabar of such stalf • 

Par aprof as sional Staff includts aidts and tutors. "Othar* rtftrs to prof tssional 
support staff includinf school psychologists, counsalorsj. instructional 
sptcialists, conunity liaisons, coftputtr ttehniciaaSr aattrial dtrtlopars, and 
rtsourct ttachars* 



TaloX«i 

TxtiM on T±^X« VXZ PsroJ^c^ For* T±^m VXX TxmAml St:«££ 



Tiaa CoaBitnaat and Muahar 
of Staff 


Titlt ni rundtd 


IdBinistrators 


Taaehars 


Paraprofassional 
Staff 


Cthar 


1. ms 


2 


0 


N/A 


2 


2. Huahar of Staff 


4 


19 


N/A 


2 



Plaasa chack stajf listad in "Othar" catagory. 
Cowiftity Liaisons 

C0i9«tar Taohnicians 

Counsalors 

Instructional Spacialists 

Katarial davalopars 
_ School psychologists 
Rtsourca taaehars 

4 

OChtr schcx>l neighborhcod worker & Bilingual secretary 



6;> 



&ir«ctioas for TtbU 4.2: TIm on TLtU TZZ ?roj«ct tor 9o&-ritl« Til Fuad^d 
$t«ff« rot t«ch cattgory of tt«ff vorki&g vlth Titlt 7IX studtnts (t.g. 
tdainistrttor* t«tebor) « plout ia4ietto tbt totU nxi ol staff «hof« stlarits 
art aot fwdtd by Titlt riX tad tbt actual aumbtr of such staff « 

?araptoftssioaal Staff iaeludts aidts aad tutors « "Otbtr" rtftrs to prof tssioual 
support staff $ueh as school psychologists, eouastlors. iastruet;.o&al 
spacialists. conuaity liaisons, eosputtr ttchaiciaas, aattrial dtvtlopars* aad 
rtsourct ttacbtrs* 



T±m* OCX Ti^^ VXX ProJ^ot: taaz 
N»-T±^l^ VXX W^JoaOmA SXm££ 



Tiat Cowitmtat and Iluabtr 


lot Titlt m ruadtd 


idBiaistrators 


Taaehtrs 


Faraproftssioaal 
Staff 


Otbtr 


1. m staff 


2 




N/A 


0 


2* IIUBhtr of Staff 


4 


19 


0 


1 1 



Pltast cbtck staff listtd ia "Othar" catagory* 

Couuaity Liaisoas 
_ Coaputtr Ttcbaiciaas 

Couastlors 
^ laatructiooal Sptcialists 
_ Mattrial doTtloptrs 
^ Scifol piyeholegists 
X fitoMrea ttaehtrs 

OtlAr ' L ibrarian. School neighborhood worker. Bilingual secr etcrv 



6. 



Dir«ctiou for t«bU 4*3: Ftrcwt ef Silarr Faid tor Titlt Til Project • For «ach 
cattgory of ttaff workiag rith Titi* Vll studtats (a.g., adaiaistritor, ttacbar) 
pltaat indxcatt tba auabtr of tttit paid to? Txtia VII ac dxttartat ptreantagct 
of tiat. 

Paraproftasioftal Staff ioeladts aid«s aad txiters. *'Othtt" ttftri to proftitioaal 
support staff such at aefaool psychologists, coimstlors, instrAietioaal 
spoeialists, coniiuBity liaisons, eoapattr ttchaieia&Si aattrial dtvaloptrs, aad 
rtsouret taaeiitrs^ 



Ftrctftt of Salary 
Ptid hr Titit m 


s T & r r 


Adaiaistrators 


Ttaebtrs 


Faraproftssioaal 
Staff 


otbtr 


1. Salary paid full tiat 
by Titlt rzi 


1 


0 


N/A 


1 


1. Salary paid at Itast 
half tiat but sot 
full tUo by Titlt fIZ 


1 


0 


N/A 


1 


3* Salary paid Itss tbaa 
half tiat by Titlt Til 
Frojtct but aort thaa 
stro 


0 


0 


N/A 


p 


4. Salary not paid at all 
by Titlt VII projtct 


2 


19 


M/A 


9 



Pltast ehtck staff listtd i& "Othtr*" cattgory* 

X Coaauaity Liaisoas 
_ Caapvtttr Ttebaiciaas 
^ Cooaftlors 

X Zastraetioaal Sptcialisti 

Sattrial dtrtloptrs 
X School psychologists 
X ttsourct ttachtrs 

Othtr SchcxDi neiahborhood worker. Bi lingual aenreterv. Librarian 



utsr copy mmu 



Oir%ctieM for Tmbl« 4*4: Profldwicr in Stud^nu' NatiT« bangua^^. 
For oach cat^gorjref «t«ff workiag with Titlt Vii students 
adaiaistrmtert. t^ach^rs) , indicate tha auabar of staff vith tha 
folloving lavals of proficiancy in tha aativa (non^Snglish) 
languagas of tha atudants: 

(1) Nativa Spaakara 

(2) Ho Froficiaaey: For iiott«*aativa apaakara* uaabla to apaak, 
raad, or writa in atudant*a nativa languaga; 

(3) Coaaunioativa Froficiancy: For aos-nativa apaakars , baaic 
ability to coasunieata and intaraet aocially in atudant'a 
nativa languaga; 

(4) Taacbing Frofieiancy: For non«*nativa apaakars* ability to uaa 
UP atudant*a nativa languaga in taaehing languaga. arta or 
otbar acadamic aubjacta. 

For aach ataff sasbar indicata tba bigbaat laval of proficiancy 
only« 



Frofieiaacy ia 
Stvda&ts' KatiTa 
Laa^^a^a 


Idaiaistratora 


Taichars 


Partprefaasioaal 
Staff 


Othtr' 


1« 1latl?« Spaakar 


3 


16 


N/A 




2. Mo Proficiaaey 


1 


2 


N/A 


1 


3 « CoaauaicatiTa 

Praficiaacy 






M/A 


1 


4. Taacbii^^: . 
Profie^^ 


V 


1 


N/A 





• Xll staff working with Ticla Vll atudaata ragardlaas of funding 
sourci. 
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Dir«ction» for ?*bi« 4*5; Proficiency in toaliah. For each 
category of .staff working vith Titla Vli atudtnta (•♦g*, 
administrators, taachars)^ indicata tlia nxiabar of 

(1) NatiTa-Bnglish spaaicars. 

Than indicata tha nuabar of non-*nativa English spaaking staff with 
tha following lavals of English profieiancy: 

(2) Ko Profieiancy: 13nabla to spaaJc, raad. or writa in 
English. 

(3) Coaaunicativa Profieiancy: Basic ability to coaununicata 
and intaract. socially in English* 

(4) Taaching Profieiancy: Abla to usa English in taaching 
langumga arts or othar acadamic subjacts« 

For aach staff maabar, indicata tha higbast laval of profieiancy 
only« 



Profieitncy in 
I s g I i s li 


AdniAistrators 


Taaehars 


Ptrspre{«s«ioaal 

Staff 


Othat 


1« NatiTs Zaglish 
Spaakars 






N/A 


2 


Nca • n a t i ▼ a 
C&glish Spaakars 

2. Xo Profieiasev 






N/A 










3« CoaauaieatiTs 
Profieiancy 






N/A 




4. Tatebing 
Proficiwey 


4 


19 


N/A 





* All stAff workiaa with Titl* VII students rsgsrdlsss oi funding 
source. 



TL'S 
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Oir«etiotts f or T«bl« 4.6: 7«ars T»>ehing Bxp«ri«ae«. For t«aeb«rs 
and «id«« ia th» Titl« VZI project, iodicst* total 7«ars of 
t««chi&9 •xp*ri«ae« (aet a«eM««ril7 with IiS? studaats) . Of this 
total, iadieat* au»b«r of yaars of axpariaaea with L£P studoats. 



T«3aX« 4.6 



Muter of Tttrs 
Tttehisg SxptriMct 


XtialMr ot Staff nth 
6«&or4l To«c]ii&g- 
Xxptritftco 


iwbor of StUf 
liff Studo&ts 






Udos 


Toftchors 


lidos 


1. 1 to 3 704rt 


a 


N/A 


9 


N/A 


2« 4 to 6 704rs 


5 


N/A 


5 


N/A 


3. 7 to 10 7«4rs 


1 


N/A 


1 


N/A 


4. IV TO«r« 


5 


N/A 


4 


N/A 



* All staff working with Titlt VTI studonts rog^dloss of fusdiag 
scuroo. 



Diract:loft» for Tmbla 4.7: Prof«««ioaAl Cartif icatioa. E»t«r auab«r 
Mt^tt in thm T4tl« VIZ project with th« eolloirin« cartifiemt«s 
or •ndorsaaaata: paraprofoatioaal, claaaroom taachar. 
adminiatrativa, bilingual, ESL« otbar* You may aatar aora than ona 
cartlfieata or andoraaaant for aaeh ataf£ aaabar if ha or aha has 
cultipla cartif ieataa/aadoraaaanta * 



TmbXm 4-7 



Cartificatt or 
iBdoracaa&t 


idaiaiatratora 


Taacbars 


Faraprofaaaioaal 
Staff 


Othar 


1« Paraproftssioaal 
Cartifieata or 
tadorsaaaat 


0 


n 
u 


Q 


0 


' 2. Taaehisg 
Cartifieata 
or ladorsaaant 
(i.a. Ilaaaatar? 
or Sacoadary) 


0 


2 


0 


0 


3« AdainistratiTa 
Cartifieata 
or tndoraaaant 


4 


0 


0 


0 


4« Bilingiaal 
Cartifieata 
or Indorsaaant 


0 


17 


0 


0 


5« SSL 

Cartifieata 
or ladorsaaant 


0 


0 


0 


0 


6« Ot^ar (Spaeify) 


0 


0 


0 


0 



* III ittitl «orkia« vltb Titla Til studaats tagardlaas of fuadiag sourca. 
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»ir«ctioM for nblt 4,$: Aemdnie Frt^ttion, For tach cAtt^or? oi staff 
vorklag rith ntlt Tll studtots <t.g.. adaisistrators, ttaebtra) , indieatt tht 
AUBbtr of fttfif vith folloiri&9 dt^rtts: ligh School Oiploaa. Usociatt 
Oogrtt, Baehtlor's d«grt«^ Masttr's Oogrtt. Doctoral or Frcftssiooal Dagraa, 
Ktport higbast dtgrat oaly tor aaeb staff •am^r. 



Otgrta 


Adaiaistrators 


Taaehars 


FaraprofassioQal 
Staff 


Othar 


1. ligb Sebool Oiploaa 


0 


0 


0 


2 


2. JUsoeiatt S«^ta 


0 


0 


0 


0 


3« Baebtlor's Sooxta 


0 


8 


0 


0 


4« Kastar*s Sagrtt 


4 


1 1 


0 


0 


S. Ooetoral or 

Froftssioaal Da^aa 


3 


0 


0 


0 



* All Staff working with Titla VTI atudants rogardlass of fuading 
sourea« 



Oiractions for Tabla 4*9: Stata or Local Cartif ication of 
Sndorsajiaota. Flaea a cback in tha appropriata spaca if your 
stata^ districts or othar lawful authority providas bilingual or 
ESL cartif icatas or andorsaaants . 



T«bX« 4.9 

Strait:^ oir I>o<ra3> C4»r*^x£±tea.^±oR oxr findozrsctfnen^s 





C*rti2iest« 


Sadors*m«nt 








3. ESL 
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Oir^etdoM for T*bl« 4,10: Staff Training, tnfz numb«r of staff 
in tht T±tl« Vll projtct with tht artas of training indicattd. 

S^ai££* Trmijalx^a 



Traiaiaa / txparitaca Jkdaiaistrtters Tt«cUrs Ftr«prof«ssioaali Othtr 



1« Zastnctictt to h% 
proficint in tht 
aatl^t ItBff^iagt of 
studaats 

2. Zaatntctioa to ba 
proficitat ia Sagll'b 
(doa^VatiTt Sagliah 
spaaktrs oaly) 

3. Iftiagaisticj <t«9.» 
Applitd Liaguistics, 
Socioliaguistics) 

4« CrosfCaltural 
Coaaunicatioa or 
Cultaral Iwtrtaass 

5« Zastnctioatl Httl^odology 
or Curricula ia Matirt 
Laafuagt of Studtots 

Zaatructioaal Mtthodology 
or Curricttlt ia Saglxsb 

7. tducatioaal Jlastssatat 

t, Sdueatioa ttsaareh Stsiga 
sad Mtthods (indudiag 
Prograa lYaluatioa) 

9« oth%T Traj^Ug 

10. Ptaca 

11. Tri?tl 

12 « Othtr Zzparitact 




1 1 



* kll staff working witb Titla VII studants rtgardlass of funding 
so\^ca« 
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Dirtctioas tor T^l^ 4.11: ihility to ust Traifti^g ia Cltssroom Tnt ot Tr^iaiM, Under 

BWbc; p2 staff, iadleate total auabar o£ staff with training io ^^ft thrtt typts 

listsd: Colltos eourssvcrk* lastrvict workshops aad othtr. Tl^sa for tach cactgory, toctr 
aumhtr of staff at saeh ahillty ItvaX.. 

Ths iafomation ractuirtd to eoaplttt Tahiti i*ll-i,13 can b« found in tht stafi 
Qusstio&aairt. 



Typ« of Trti&ia9 


ot 
Staff 


HhilitT to Q«« Traiaia? ia Classroeu 


0 


1 


2 


3 


Coll«9« Ceurs«werk 


23 








23 


Ia«*rTie* ferksheps 


23 








23 


6th«r 













Dlrsctioas for Tablo 4.12: Ibility to us Triittisy in Classrooa by Irta of Traiaing. U&dtr 
nushtr of staff, iadieata total ttuahtr of staff vith traiaiag 1& ssch of tht artas listtd. 
Thto for tach arta of traiaifig^ tattr auahtr of staff at tach ahility Itvtl. 



Xrta of Trai&iBg 


ffuabtr 

of 


JLhillty to Ost Traiaiag ia Classrooas 


Staff 


0 


1 


2 


3 


1. I&strt^etion to bt profieitat ia 
tht aatiTt laoguagt of studtats 


22 








22 


2. Instruetioa to bt profieitat ia 
Eaglish (aoa-Natirt taglish 
sptaktrs oaly) 


23 








23 


3. Lia^taisties (t«g.« ippUtd 
Liac^isties, Soeioliagvisties) 


23 








23 


4. cross-cultural Couuaieatioo 
or Cultural Avartatss 


23 








23 


S. lastruetioaal Htthedology or 
Curricula ia Xatitt Laaguagt 
of Stifeit%ts 


16 








16 


6. lastrutefliMMd Htthodology or 
Currical^ is Eaglish 


23 








23 


7. Cducatioaal Asstssatat 


23 








23 


1, Cdueatioa ttstareh Otsi«a tad 

Rtthods (iaeludiag Pro«raa 
iTaluatioa) 


23 








23 


Othtr 
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Dir«ctioaj for Tmblt 4.13: Ttp« of TraiAiAg b? irtt of TraiUAg. Q&dtr auA^tr 
of itaffr lAdieatt total ausbtr of staff rith training ia ttct of tbt artas 
lifttd* Thoa for oaeb araa of trainiag* tattr nuiyar of staff vith taeb typa 
of training. 



irta of Training 


luabar - 


Ttpa of Training 


of 
Staff 


CoUaga 
Coursavork 


Inaarrica 
lortsbop 


Othtr 


1. Instruction to ]m profieitnt in 
tha natiTt langnaga of stndants 


22 




22 




2. Instruction to ba proficiant ia 
Znglisb (non^HatiTt tnglisb 
spaalars only) 


23 




23 




3« Linguistics (a,g., ippliad 
Liaguis tics r Soeioliaguis t i cs ) 


23 








4. Cross "Cultural Cosaunicatioa 
or Cultural iwartnass 


23 




23 




5. lastructioaal Katbodology or 
Curricula ia Mativa Laaguaga 
of Stttdants 


23 


23 






S. Instructional Xatbodology or 
Curricula ia laglisb 


16 




16 




7« Educational JLssassnant 


23 




23 




t. Zducation ftasaarcb I>asiga and 
Hatbods (including Prograa 
Xtaluation) 


23 




23 


1 


9. Otbar 
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;n«tr«eticnal Fregria lafarmitioa Tablts 

Pltast aott tli4t if you Uvt compItt«d norkshttt 5.1 ia tit Btta CoUtction Plan, 
yott viU B£t &t«d to^complttt Tablts 5.1, 5.2 tad 5.3 la tbt Data Suuary Plan, 
vorksbttt 5«1 alrtad? suBsarlXM progrts inionatioa. 

l)ir«ctiou for TaJklt Ivtrago Ptreaat Zastnetioaal Tiao bj Laaortagc aad 

SQkj«ct iroa for Uftitod Isglisb Prcfldtat (USF) Studrats. Tabit 5.1 sbowt tbt 
a^tragt pgrctnt instruction b? laaguagt for oaeb gradt a^oragtd across all 
instntctioaal groups aad schools « ladicatt aTtcagt psrcant iastruetion par 
typical full school vttk. 

Xa ordtr to cottplott Tablt 5.1* rtfsr to iorkshtot 5.2 of tbt Data Collsctioa 
Plan. Th« STtragt ptrctat sattrtd ia Tablt S.l vill bt vtigbttd b? tbt auabtr 
of stttdtats ia tacb of tbt iastructioaal groups apptariag ia Vocksht^t 5.1. To 
calculatt a vtigbttd avtragt for ptrctat iutructioa ptr typical school wttk 
throucb tfigl,isb for all iastructioaal groups ia a gitta gradt for a gitta subjtct 
arta. rtftr to Yorbsbttt 5.2 aad 

1) Multiply tbt auabtr of ttudtats ia aa iastructioaal group by tht 
ptcctat iastructioa through tbt Xaglisb laaguagt; 

2} Sua tbt products of Sttp 1 for all iastructioaal groups ia a gitta 
gradt; 

2) Oividt tht sua froa Sttp 2 by tht total auabtr of studtats ia this 
gradt to gtt tbt vtigbttd avtragt. 

Itptat tbtst calculatioas to arrivt at (1) tht wtighttd avorage ptrc«at 
iastructioa through tht aativt (aon-totfltsh) lanffutct , aad (2) tbt vtigbttd 
attragt ptrctat rf^ular classroca iastructioa . Aa txaaplt is proridtd ca pagt 

13. 

Gradt Ltvtl: ______________ 



^> JUIZAS 


ZMSTRUCTION DESZGKEO 

FOR LEF sTusnrrs 


REGULXR CLASSROOM 
INSTRUCTION 


Through 
English 


Through Tha 
Nativt Languaga 










English 
Languaga Xrts 








Naciva (non* . 
English) 
Languaga Arts 








Math 








Social/Studits 








Scianca 








Xvaragt 
Parcant 









In this mxmmplm tor Gr«d« 5 in Math, the 63 p«re«nt sho%m in the 
eoluam for English instruction for LE? scudsnts is dsrivsd by 
following thsss stsps: 

(1) Multiply ths numbsr of studsnts in sAch instructional 
group by ths psrcsnt instruction through ths English 
language; lo x 50 • 500 

30 X 60 » 1200 
30 X 70 « 2100 

(2) Sua ths products of Stsp 1; 500 

1200 

2100 

3800 

(3) Divids ths sub fro« Stsp 2 by ths total nuabsr of 
studsnts to gst ths wsightsd a^srags 

3800/60 « 63% 

Ths figurs 63 psrcsnt appsaring on ths workshsst for Tabls 5.1 
would bs carrisd ovsr to Tabls 5*1 and sntsrsd in ths "box" that 
corrssponds to Math instruction dssignsd for LE? studsnts through 
English; 18 psrcsnt to ths "box** that corrssponds to nath 
instruction dssignsd for LEP studsnts through ths nativs languags; 
and 18 psrcsnt to ths ''box" that corrssponds to aath instruction 
in rsgular clsssroom instruction. 



Grsds Lsvsl: S 
Subjsct Xrsa: Math 



IHmUCTlOHXL 
CXOUP 


IfDRlOt 

or 


XXSnOCTIOM OSSISNSS 
rOK ifSt STUBUTTS 


RCGULAR CUSSXOOM 
IHSTHOCTION 


STUDINTS 


Tbreugb 


Tbreugb Tb« 




10 


S0« 


40* 


10* 


Croof 2 


20 


«0% 


20% 


20* 1 


Group 3 


30 


70% 


10% 


20* 


Croup 4 










Group 5 










Group 6 










A9«r«9< P«re«at 


VSXJSXX 


63\ 


1S% 


1 "* 
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Birteticu for T«bl« 5.2: lr%tw p«rettt lastraction bf Uagnagt ud Subject 
&rt4 for X&glisb Irofieicat (zr) Studttts. 7abl« S.2 shovs tht pcrctnt 
i&structioQ b; luguagt for aaeb grtdt tT«rtg«d across all iastructioral groups 
a&d sclvDols. ladlcata parctat iastruction par typical full school vtak. 

la ordar to coaplata Tabla rafar to lorkshaat 5.3 of tba Data Colltction 
Plan« Tba araraga par cast aatarad ia Tabla 5.2 vlll ba vaigbtad by tba auabar 
of studants in aacb instructional group appearing in iorksbaat S»3* To calculate 
tba vaigbtad a^araga percent instruction per topical scbool ve^k tbrougb English 
for all instructional groups in a given grade for a given subject area, refer 
to Vorksbeet 5.3 and 

1) Multiply tba nuaber of students in each iutruetional group by the 
percent instruction through Ssglisb; 

2) Sua the products of Step 1 for all instructional groups in a given 
grade; 

3) fiivide the sua froa Step 2 by the total nuaber of students in this 
grade to get the weighted average. 

tepeat these calculations to arrive at tba average percent instruction through 
the non^Cnglish Language. 

Grade Level: 



SUBJECT XREXS 


LANGUAGE OF INSTRUCTION 
INSTRUCTION MR BP STUDENTS 


Through English 


Through tha Non- 
English Language 


Reading 






Easl^tfe^ Lmnguaga 






Nat»^Bon'* 
tng^gBf Language 






Math 




1 


Social 
Scudias 






Scianea 






Average Percent 
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Dir«etiQ]ui tor T«bl« 5.3: Hours P«r W««k Zn«truetioa by Stud«&t'« 
L«ngum9« frotieimncr and Subject lx«a. Tabl« 5.3 shows thm nu&b«r 
ot hours p«r w«slc^of instruetioa in dlffsrsnt subject arsas for 
bctb £n«lish Proficisne? (E?) tad Iiimltsd English Proficient (LSP) 
studsats. lts£«r to Vorkshost S.2s in coapleting Tabls 5.3 for UEP 
studsnts, and rafsr to Vcrkshoot 5.3a in eomploting T&bla 5.3 for 
S? studtnts. Tbs hours por mmmk antsrsd in Tabls 5.3 should bs 
tho avorags across all instructional groups*. Thssa hours should 
bs a waightad a^oraga dapanding on tha nuabar of studants par 
instructional group, as for Tablas 5.1 and S.2. 



Grada Laval: 



T^JbX^ 5.3 



Subject lr«4i 


Stttdant Uam^t ProficxMcr 


Liaited taglish 
Profieiut (LZP) 


taglisb Profieitat 
Studutt (IP) 


tttding 






Eaglish 
La&Tuagt Arts 






Hat ITS (&on« 
tnaXish) 
Laso^agt Xrts 






Math 






Sae^ SUdias 













7: 
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Student T^fQ-gT ^tioa Tables 

Directions for TeblM 6«1 - 6.4a Use Worksheet 6.1, Student 
Znforaetion end Non-Test Dete to £ill in these^tebles * 

Directions for Tmble €.1: Rtaber of Title VIZ Students by Len^ueg* 
Broficlency iHiTel end arede. For each grade lerel represented in 
the Title VIZ project, list tbe ntmber o2 Limited-^Englisb* 
Proficient students » tbe nusber of tnglisb proficient studenjis, and 
tbe total number of students. Sua across sebools as necessary to 
cospile the inforaation for each grade. 



NiaalMsr o£ T±1^« VXZ StMdmi^ toy Liazi0^ui9« 





P r o £ i c i 


. e n c 7 




Grade 


Liaited tnolisb 
Proficient 


Snglisb 
Proficient 


Total 
Students 


K 


24 


26 


50 


1 


32 


19 


51 


2 


22 


26 


48 


3 


13 


25 


38 


4 


13 


19 


32 


5 


9 


22 


31 


6 


13 


37 


50 


7 


15 


27 


42 


8 


17 


33 


50 
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Directions for Tmblm 6.3: Niab«r of Titl* vil Studrats Eligible for 
rxmm Lunch b;- Grad«« For •mch gxmdm Imvml raprasentftd in the 
project* list th« total nunbar of limited English Proficient 
itudonts and Enali»h proficient students vho ere eligible for free 
lunch . In the lest colusn indicate the total number of students 
eligible for free lunch* Sua across schools as necessanr to 
compile the inforsation for each grade* 



Nuznldv o< T±^l« VZX Slrudten^ za±grl3dXe 





P r o f i c i 


e n c r 






Li&ited English 


English 


Total 


Grade 


Proficient 


Proficient 


Students 


K. 


zo 


17 


37 


1 


19 


7 


26 


TT 


If, 


10 


25 


3 


10 


14 


24 


4 


4 


10 


14 


5 


8 


6 


14 


6 


10 


26 


36 


7 




97 




8 


0 


0 


0. 



Directions for Table 6«3: Xuaber of Title VZZ Students by Z#anguage 
Proficiency X«evel and tfaaguage Group* For each language group 
represented in the project (besides English Language Background 
Students) list the number of Limit ed*English Proficient students, 
the nxiaber of English proficient students and the total number of 
students, Siub across project grades and schools as necessary to 
compile the information for each language group* 



TeODlei 6*3 

NundMsr o£ T±^^ VXZ Stnjideoitrx lav Z^mxi^xxmi^m 



tttiguage 

Croup 


Pr'oficiency 


Total 
Students 


Limited English 
proficient 


English 
Proficient 


SPANISH 


117 


134 


2F>1 


PORTUGUESE 


'1 


1 


2 
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Cir^etiou for Tmbl* 6.4: Hen-Test Data Suaamrr for Project 
Students. Uss Vorkshest 6*1 to coaplsts this tabls. 



7hs column numbers for the table correspond to the column numbers 
on the data worksheet. Transfer total numbers from Worksheet 6.1. 

To calculate a column total, sum the numbers in each column. To 
calculate a column averaae, divide the column total by the total 
ntimJ^er of project students. Multiplying the averages by 100 will 
give a percent. 



1 iutorof 

j CirrticlT 
GUOl j U rroiiet 


j (t) i 
(7) IliuiiH j 

Utt \ ii 1 

I 


> 

(11 

hibtr 1 

ot 


luk«r UUttti 1 (12} I (Ul 1 (141 
iU PlKri Is 1 hibtr j lub«r j Toul 
j . j Unllti it iruciei9(tii9| liaft«r 
(11) 1 (111 i f«ttMe9t4irT i It Uu( 1 •( liTi 
iftitl i <itti4 at i Uiettiet j 110 itjt j kttuM 
tiiatiu i nittui i 1 1 

i 1 • 1 


(IS) 1 
toul 1 
haktr i 
•f ItTS ' 


R bU 
1 ! 51 


U : U 
0 0 


""^0 — ' 


i 

! 


i i 
[ i 


51 1 6690 


' m6 

9180 


3 \ 38 


1 U 1 
0 1 0 








45 '71 3^ 
38 i 6574 


6840 


4 32 

5 1 31 


■ U j 1 j 0 
0 i 1 i 0 


i j j 32 i 5458 
i i i 31 i 5318 


5760 
5580 


6 ; 50 ( 0 j 2 j 0 j j 
1 \ 42 0 0 i 0 1 1 


j 50 } 7913 
i 42 i 6951 


9000 


8 1 50 1 0 j 0 j 0 j 




i 50 j 7998 

i i 


9000 

i 


toul: 


392 


0 1 5 


0 


0 

i 


0 


N/A 


1 i 1 

392 |61 ,043f70,56C 


frojtct 


nnxixxm 


1 1 

i i 1 . 285 

1 1 


1 1 

i i 


i ! ! i 

1 1 1 155.7b 18( 

f 1 « 1 ! 



Oiti: 8/92 
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Directions for Tablt 6«5: Noxx-Tftsr D«t:« Sunary for Ceapariscn 
StndMts* Us« worksheet 6«2 in ths Data ColXaction Plan to fill 
in tJixis table*. 

This table is reeosaended for cosparison group students* The 
eoapcsitioa of the comparison group will differ depending on which 
analysis you have selected. 

The eolusn numbers for the tables covTespond to the column numbers 
on tbe data worksheets « Transfer total numbers from the Non^Test 
Data Worksheet. 

To calculate a column total « sum the numbers in each column* To 
calculate a column average, divide the column total by the total 
number of project students. Multiplying the averages by 100 will 
give a percent. 



Taiiblei 6.Ss Mon— T«s^ Sm^m Sux»mxv 



;uoi 


{Mitts 
CintitlT ii 

i:oip i 


i7i 1 1 1 ink«tl<imf4 l 
UtiiM i i (11 t M tUcH U 

SetMl j (t) i lu*«r ' 1 

rrisr to {Uciiu4 1 it j (111 i (Ui 
bar ittoi U- i triynu j SHciil { «ifu4 tr 
rnjiet j init i j Uicttita j tilttu4 


112? i 

liakr i 
ttroUy ii j 
HitsicMitrr j 

Uiatiot j 


113) j (14) i 
iuNt i uul 1 
ftrticwtiif j fubtr i 
It uut 1 of iiri 

111 OlTS i itiuM 

i 


11!) 

TtUl 
luiwr 
»t tin 
ttrsllt^ 

i 


I i i 


! I i 

! 1 \ 




i 


1 ! 1 1 1 1 ! ! 
! ■ \ !~ i ! ! \ 


i 

j 


1 1 1 1 1 1 i I 
1 1 i i- i i , i t j 


i 

t 

1 


1 i i i i i 1 i 

1 i I i 1 i 1 1 


1 { 


1 t 

! 1 1 
1 ! 


i i i i i 1 ! 

Ill i i 1 i 


tJMl: i 1 

• * 
I 1 


i j 1 1 

I i i i 

i 1 1 t J 


i i i 

i i i 

) i 




! I 1 ! ! 
rill 1 1 

t ■ 1 1 I 1 1 


1 1 
i i 



0«i: N/A 
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Son^Trntt Data Analy sis Tables 



Xll tablaa froa IIZ-1 through IXI-€ ara drawn from tha Data 
Analysis Plan, Part III, of tha DAta Collaction and Evaluation 
Systaa* Tha Data Analysis Plan dascribas thraa aodels that maat 
avaluation regulations for Title VZI: the Non^Squivalent Coaparison 
Group Design, the Grade Cohort Design, and the Gap Reduction 
Design. Each project aay select any one of these three evaluation 
designs in conducting their data analysis. 

Tables ZIZ-4 and ZZZ-5 are for reporting non^test data with 
the Gap reduction Design and are included on the following page for 
reference* Note that only projects having selected to use the Gap 
Reduction Design in their data analysis should use these tables* 
Projects selecting either of the other evaluation aodals should use 
tables that are appropriate for their design. Tables ZZI-1 through 
ZZX-3 and ZZZ«*6 are for reporting test data and are discussed in 
the section which follows « 
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Grade: 



P R K POST AMOUNT PERCENT 
MEASURE GAP GAP GAP GAP 

WroUCTIOK JIEDUCTIOK 



1. 


Grade Ratantion 








Dropout Rata 






3. 


Referral to a&d Plaeeaent is 








Special Education Progress 






4. 


Referral to and Plaeeaent in 








Gifted and Talented Programs 






5. 


Enrollment in Poit-Secondary 






6. 


Institutions 
Attendance 


24.28 


not 

aval labie 


7. 


Other 
















Non— T««-c Ooap R^McrCxon 




5 N/A 




P 

MEASURE G 


R E 
A P 


POST AMOUNT PERCENT 
GAP GAP GAP 

XE0UCTION RnaCTION 



1. Grade Retention 
2* Dropout Rate 

3. Referral to and Plaeeaent in 
Special Education Programs 

4. Referral to and Plaeeaent in 
Gifted 'mmd Talented Programs 

5. EnrollMat in Post-Secondary 
Institutions 

6 • Attendance 

7 . Other 
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Stud#nt Information Tables 

Directions for 'TsJ^lss 7.1 ud 7.2. Nuat>«r of Lisitsd English 
Profieisnt and Bnglisb Proficient Title VXI Students by Tears in 
Project and Grade. For eeeb grade level represented in the Titlt 
VIZ project, list the nuAber of students who have spent one year 
in the project • the nuaber of students who beve spent tvo yeers in 
the project, etc. In tbe lest column enter the total nuaber of 
students at each grede level. S%m across schools ss necessary to 
compile the infermetion for each grade. 



Number- o2 



j3Sr Y^eur* in 





Veers 


In Project 


Total 
















Students 


Grade 


1 


2 


3 


4 


5 






K 


24 












24 


1 


10 


21 










31* 


-2- 


7 


7 


7 








21* 


3 


• 4 


3 


2 


4 






13 


4 


1 


2 


2 


3 


5 




13 


5 


2 


1 


0 


2 


1 


2 


ft* 


6 


8 


1 


0 


1 


1 


1 


12* 


7 


0 


15 












8 


0 


2 


15 








17 



* data unreF>orted for 1 student. 



T±^3.« VXZ S^VkAmxi^ Iv Vmjts ±n 



d e 


Years 


In Project 


Total 
Studt&ts 




1 


3 


3 


4 


5 


5* 1 


! 


K 
1 


2b 
6 


12 


1 








25* 


2 
3 


8 
1 


6 


1 1 


.—12. 






25* 



4 


1 


2 


3 


7 


6 




19 


5 


0 


-Si 




n 


•^-^ 


^9 


MJt 


6 
7- 


17 

9 


1 


3 

.Jl 


2 

—0 


1 

Ji 


1 1 

n 


35** 


8 


1 


3 


29 








33 



J^data unreported for 1 student 

data unreported for 2 students. ^ - 

i-» ' BEST copy flVAIlABU 



Test Data Xnalrais Tables 



All t4bl«s-froa III-l through IZI«6 ara sala^tad froa tha Data 
Analysis Pla&; Part 111, of tha Sata Collaction aad Evaluation 
Systam* Tha Data Aaalysia Plan daseribas thraa aodals that aaat 
avaluation ragulations £or Titla VZX: tha Non^EquivaXant Comparison 
Group Oasiw, tha Grada Cohort Oaaign« and tha Gap Raduction 
Daaign* Each projaet aay aalact any ona of thasa thraa avaluation 
daaigna in conducting thair data analysis. 

Tablas ZZI*1 through Zll-a and XZX-6 ara for raporting tast 
data vith thaaa avaluation dasigna. Tha diffarant tablas arc 
linkad to tha avaluation dasigxui in tha following aannar: 

SSlifln [ T^lf 

Mon«'£quivalant Comparison Group Dasign IIZ-1 

XlX-2 

Grada Cohort Dasign III- 3 

Gap Raduction Dasign 1X1*6 



Thasa tablas ara suppliad as racommandad altamativas for 
raporting tha data analysis and should ba supplamantad by othar 
tablas as nacassary to dascriba additional analyscis that hava baan 
conductad* 
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MM^BBWXVMJESNPT CCKPARISCN CROUP r>ESI<3N 



Pr«*^ and Posttest Standard Scora Maan^P and 
Standard DaTiationa of Titla VTZ and Comparison 
Group hZf and EP Studants on tba ABC 7aat 



English Traataaat Pratast Posttast 

Profieiancy Oroup n Maan SD n Haan SD 



LEP Titla VII _ 

Non-Titla vil 

EP Titla VII 

Non-Titla VII 




S3 



Prt«^ «nd Po«tttst Standard Scora Maans and Standard 
Daviatioa* of Titla VII mad Non-Titlt VII Croups 
on tba XBC Tast for Baginning and Intar»aditta 
Laval Studanta in Snglish Prefieiancr 



Fratast fcattast 

Traitaant Snglish 



Croup Froficiaaqr ^ Kaan SD & Mam SB 



Titit ni 

Mon-Titlt VII 



BagifiJiia? 
Zataraadittt 

Bagiaai&g 
Zsttraaditta 



I 



84 

25 



TTkBZJB TTT-3 



Standard itt&a a&d Staadird DtTiatiou of tltla YZZ aad Cosparisoa 
Group LZ? sttidtfits in Orada 6 vitb Varying Taars of Prograa 
Participatiea by icadamic Taar oa tht ifiC Tast 



of P i^^a i Parti,cipaticp"in Titlt VII 



ftoup ODt Tuo ISaraa 

Ytir 

(Cobort) n iten SD a !tei SD a 



■S.-26 85 

BEST copy /lV/llUia£ 



OAP REZXJCTXCN IDESXC2^ 
T*i>l« XXX— 6 



(1) 


PXOJBCT 

(2) (3) 


coa?uJsoN 

(4) (5) 


« 
1 
t 

(€) 
lEBUCTIOK 


?tz 






POST 


M • 


SO** 






HZJUf 


SD 


M£XN 




























































































































































































































































1 











• £nt«r Hta& or Median, dtptndiaa on vhieh rtlut is astd, 
• so s sttodard 0#Tiitioa» Tbt Frojtct Group's SD is aot tattrtd ii tht Ktdian is ustd 

for tbt Frojcce Croup. 
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Worksheet 4.1 



St:a££ Information 











(4) 






(7) 






















(2) 


meaner 


IN SIUCfMT'S 


(5) 


(6) 








I it* 


SALAKl 


NATIYE 










(1) 


■'■ « 


PAID BY 




SI 




Mm 


cn^v T h A 
STArr i«v*ff 




PROJECT 


Tim vn 








1x2^ ^IvUCcii*) 




A 






no 


TP 
X r 


1 1 + 


11+ 




A 
A 






LP 


TP 






A 7 QTHA 

/ a / u^ ^ 


A 

n 






NS 


TP 


11 + 


11+ 




A 








TP 


11 + 


11+ 






1 A 














T 


r ii> 


£. Iv 


NS 


TP 


1-3 


1-3 






1 A 
1 • 0 












— D^ii4L7*tD 


T 
1 






NS 


TP 


4-6 


4-6 






1 A 

1 . U 






















TP 


1-3 


1-3 






1 A 














T 




711 


NS 


TP 


11+ 


11+ 






1 n 












^ A "lA AA 


T 


FTP 


7R 


NS 


TP 


4-6 


4-6 






1 A 












A A QQnc 


T 




7T? 


NS 


TP 


11+ 


11+ 






1 • u 














T 


FTF 


7P 


NS 


TP 


4-6 


4-6 






1 A 














T 


FTP 


7P 


NS 


TP 


4-6 


4-6 






1 A 














T 
L 


FTF 


7P 


NS 


TP 


1-3 


1-3 






1 n 
i . u 














T 


FTF 


7P 


NS 


TP 

X£ 


7-10 


7-10 






1 n 












A An9A 1 


T 


FTF 
r X £i 


7R 


TP 


TP 


11+ 


11+ 






1 A 












A QOQft7 


T 
1 


FTF 


7P 


NS 


TP 


11+ 


11+ 






X • u 












433396 


T 


FTE 


ZR 


NP 




11+ 


1-3 






1.0 












646444 


T 


FTE 


FT 1002 


NS 


TO 


4-6 


4-6 






1.0 












677403 


T 


FTE 


ZR 


NP 


TP 


1-3 


1-3 






1.0 












673256 


T 


FTE 


ZR 


NS 


TP 


1-3 


1-3 


















674928 


T 


FTE 


ZR 


NS 


TP 


1-3 


1-3 






1 n 












654049 


T 


FTE 


ZR 


NS 


TP 


4-6 


4-6 






1.0 












671315 


T 


FTE 


ZR 


NS 


TP 


1-3 


1-3 






1,0 












654063 


T 


FTE 


ZR 


NS 


TP 


1-3 


1-3 


N/A 


0 


1 .0 


100% 


CP 


NS 


N/A 


N/A 


N/A 


0 


1 .0 


50% 


NonP 




N/A 


N/A 










r. 


87 







Wor Jcshie^t: 4 . 2 



nm FlILD Of S!gOT 



snrr i.d.i 


(11 

pRcrsssiciH 

C5E1IFIC.W10I 
01 

EXOOKSEKEn 


\CMEIIir 
HEMUllOl 


a 


11 

mm 


(121 

Ml 


11)1 

MCTCUT! 

Ot CTllt 
PIOrcSS!0!(Al 
D I { t I I 


(14) 
TtAllII^ 

RELIED !o immi- 

MIICtIT! EDilCATICI 


IISI 
ICMCAOEmC 
IXPEIIEICE 

lEUTSD TO URC'AC! 

RIICIITI KDOCITICI 




A 


.—JJ^ 






14 








_ 309397 


A 


MA 






16 


64 






478704 


B 


MA 






40 


40 


^ 3 




463774 


B 


MA 






.3.0. 


_35 






655196 


B 


_J1A_ 






40 


NONE 





h 


634746 


B 


MA 






..35. 


^_53 




7^ 


663646 


B 


MA 






Ji. 


_35_ 


1-5 




485275 


B 


MA 






.35. 


^,40 


.li 




643466 


B 


MA 






J.- 


^^5 







448905 


B 


MA 








40 






604267 


B 


MA 






22 


35 






623780 


B 


MA 






J_0_ 


NONE 






657609 


B 


BA 






10 


NONE 


3 




609849 


B 


BA 






32 


NONE 




^ 


460261 


B 


DD 






10 


7 


2.„i5 




499987 


B 


MA 






39 


39 




,. ^ ,, 


433396 


T 


MA 






34 


51 




... ^3 . 


646444 


B 


MA 






16 


16 






671315 


B 


BA 






6 


NONE 


^3 




654063 


B 


BA 








NONE 


13 





12 



8 



Staff Txrainxno' 



iiJOl fULD Cf ijm 



STIFF I. 0.1 


III 
(1) 

PKOrSSSIORU 
ClKTIflCAiIOl 
01 

EKDOtSEKEIT 


19' 

PIEPAKATIOi 




u 

a 


MA 


499987 


D 


MA 


433396 


T 


MA 


677403 


T 


BA 


673256 


B 


BA 


674928 


B 


BA 


654049 


B 


BA 


348700 


T 


MA 



HOI 

u 



Mil 



39 
39 
34 
9 

31 

25 
6 

35 



(12) 

n 



39 

39 

51 



1131 

ot mil 

?10F;snOKAL 
6 E ( t { E 



114) 

!t.\ixiirs 
tEut£D TC immi- 
mctm EoucATioi 

72 



US) 
ICI*K.\DE«K 
EIPEUEICE 
lELITED TO UlCl'AJS 
KIlCtITT ESOCtTiCX 



72 



69 



69 



72 



49 



72 
72 



lott 



la csliiit I )d4 ). (Itet the tipprspriict UUtn tin the prtcedit) ke;. 
I0 celtus 10*15, pUci tl ^ppropritu itibcrs fmUi ptectiiD) key. 



ERIC 



Sirectioos for VorXsheet 4.3: Stiff InfornatioQ Addendua. In this worksheet stiff refers 
to staff, other than teachers, who spend less than 50 percent of their time with Title VII 
students* Please indicate number of other staff working with Title VII students. Leave 
blank if not applicable ^ 



St:a££ Information Addlen<ium 



Position 


Number 


School Psychologist 


I 


Counselor 


2 


Instructional Specialist 


1 


Co&munity Liaison 


1 


Computer Technician 




Materials Developer 




Resource Teacher 




Other . ^ IBRARIAN 





Directions for Worksheet 5.1: Percent and Aaount of Time in Native (Non-English) and English 
- Instruction. For each subject area you list, indicate for both LEP and EP students, the 
number of students, percent of instruction through the native (non-English) language and 
through English and hours per -«eek of instruction in that subject area. 

Grade level k 



Peircent: 3nd AitvDunt: of Txme In Naitixve (Non— Ensrlisli) 



Subject Area 




Percent Instructioc 


Hours Per Week 
In Each Subject 


Nunber of Students 


Ihrough Native 
Language 




LANGUAGE 
ARTS 


LB> 


25 


50 


50 




IP 


25 


50 


50 


MATH 


UP 


25 


50 


50 




e; 


25 


50 


50 


SCIENCE 


UP 


25 


50 


50 




IP 


25 


50 


50 


SOCIAL 
STUDIES 


UP 


25 


50 


50 




EP 


25 


50 


50 


ART 

MUSIC 

GYM 


UP 


25 


50 


50 




IP 


25 


50 


50 





Subject areas included in inter-disciplinary \«brella (if applicable) : LANGUAGE ARTS (READING. WRITING) 



9i 

15 



Dir«ctions for Vorksheet 5.1: Percent »nd Aaount ot Timt in Native (Non-English) ind English 
Instruction. For each subject area you list, indicate for both LEP and EP students, the 
number of students, percent of instruction through the native (non-English) language and 
through English and hours per-«eek of instruction in that subject area. 

Grade level 1 - 



Worksheet; 5 • 1 
PexTcent: and Amount of T±ine ±n Nsitrxve (Non— Eii^lxsTri) 

and Eng'lxsh Instarvxction 



Subject Area 




Percent Instnictico 


Hours Per 

In £ach Subject 


(kihber of Studoits 


Ttircugii Kative 
Language 


Ihrou^ Biglish 


LANGUAGE 
ARTS 


UP 


33 


50 


50 




J2 


18 


50 


50 


MATH 


liP 


33 


50 


50 




IP 


18 


50 


50 


SCIENCE 


LEP 


33 


50 


50 




i? 


18 


50 


50 


SOCIAL 
STUDIES 


UP 


33 


50 


50 




BP 


18 


50 


50 


ART 

MUSIC 

GYM 


127 


33 


50 


50 




I? 


18 


50 


50 





subject areas included in inter-discipliMryxabtella (if applicable) : language ARTS (READING. WRITING) 



15 



ERIC 



Dirtctions for Vorksheet 5.1: Percent and AaouDt of Tiie in native (Non-English) and English 
Inftructioa. For each subject area you list, indicate for both LEP and EP students, the 
nuBber of students, percent of instruction through the native (non-English) language and 
through English and hours per week of instruction in that subject area. 

Grade level 2 



Woxrlcstieet: 5 . 1 
Peircent: and Amount of T±me ±n Native (Non— Ensrllsh) 

and. Eln^lxsh Irist:iruct:±on 









Percent InstructioD 


Hours Per Veek 


Subject km 




Vkabet of Studmts 


Ihrout^ Kative 
Language 


Through Qiglish 


In Each Subject 


LANGUAGE 
ARTS 


UP 


24 


50 


50 




I? 


25 


50 


50 




MATH 


UF 


24 


50 


50 






!? 


25 


50 


50 




SCIENCE 


UP 


24 


50 


50 






IF 


25 


50 


50 




SOCIAL 
STUDIES 


UP 


24 


50 


50 






EP 


25 


50 


50 




ART 
MUSIC 


UP 


24 


50 


50 




GYM 




25 


50 


50 





Subject areas included in inter-disciplinary \jBfcrelU (if applicable) : language arts (reading, writing) 



ERIC 



15 



Oirtctions for Vorksbeet S.l: Percent and Aaount of timt in Native (iron-E&glish) and English 
iMtruction, For each subject area you list, indicate for both LEP and E? students, the 
nuaber of students, percent of instruction through the native (non-English) language and 
through English and hours per week of instruction in that subject area, 

Grade level ■ 



Worksheet: 5*1 
PejTcent: and. Amount of Time in IsXettive (N<Dn— Eln^lisH) 

and Sn^lxsli Xrxstsruotxon 



Subject Area 




Percent lRstr>iCtiob 


Hours Per Veek 
In Each Subject 


NCnber of Students 


Through Native 
Language 


Through Ehglish 


LANGUAGE 
ARTS 


UP 


10 


50 


50 




£P 


30 


50 


50 


MATH 


UP 


10 


50 


50 




BP 


30 


50 


50 


SCIENCE 


U3> 


10 


50 


50 




IP 


30 


50 


50 


SOCIAL 
STUDIES 


LEP 


10 


50 


50 




IP 


30 


50 


50 


ART 

MUSIC 

GYM 


UP 


10 


50 


50 




£P 


30 


50 


50 





Subject areas included in intertiiscipliMry \i4)reUa (if applicable) : language ARTS (READING. WRITING) 



9'. 

IS 



ERIC 



Dirictions for Horksbeet 5.1: Percent and Xiount of Tiie in Mative (Kon-English) and English 
Instruction, For each subject aree you list, indicate for both LEP end EP students, the 
nuaber of students, percent of instruction through the native (non-English) language and 
through English and hours p« week of instruction in that subject area. 

Grade level u 



Worksheet: S • 1 
Per-cent and Amount: of TdLxne in N€it:±ve (N<Dn-Encrlish) 

and Encrlisl^ Inst:2rxic^±on 





Nljmh^r of Stud^ts 


Percent Instruction 




Subject Area 


"nupough Native 
Language 


Iturough finglish 


LANGUAGE 
ARTS 


LQ> 


16 


50 


50 




If 


17 


50 


50 


MATH 


IB 


16 


50 


50 




Q> 


17 


50 


50 


SCIENCE 


UP 


16 


50 


50 




I? 


17 


50 


50 


SOCIAL 
STUDIES 


UP 


16 


50 


50 




I? 


17 


50 


50 


ART 

MUSIC 

GYM 


UP 


16 


50 


50 






17 


50 


50 





Subject areas included in inter-disciplinary \^ella (if applicable) : LANGUAGE ARTS (READING, writing) 



Dirtctions for Vorksbeet 5.1: Percect and Aaount of Time in Katire dron-Eoalish) and English 
Instruction. For each subject area you list, indicate for both LEP and EP students, the 
nunber of students, percent of instruction through the native (non-English) language and 
through English and hours per week of instruction in that subject area. 

Crade level ^ 



Peiroent: and Amouint: of Time in Na.t:±ve (Mon— Elnsrlisli) 

and Eng^l±sli Instxructzion 



Subject Area 




Percent Instruction 


ui smSJii due J €Cl 




Language 


inr^ign mgiisn 


LANGUAGE 
ARTS 


IS 


10 


50 


50 




i? 


21 


50 


5Q 


MATH 


UP 


10 


50 


50 






21 


50 


50 


SCIENCE 


UP 


10 


50 


50 




!P 


21 


50 


50 


SOCIAL 
STUDIES 


IB 


10 


50 


50 




S> 


21 


50 


50 


ART 

MUSIC 

GYM 


UP 


10 


50 


50 




IP 


21 


50 


50 





Subject areas ijyrluded in inter-discipliiary xafcrella (if applicable) : LANGUAGE ARTS (READING, WRITING) 



IS 



Directions for Vorksheet S.l: Percent and Aaount of Tiae in Native (IToQ-Cnglisb) and English 
iMtruction. For each subject area you list, indicate for both LEP and EP students, the 
nuiber of students, percent of instruction through the native (non-English) language and 
through English and hours per veek of instruction in that subject area, 

Crade level 6 



Vosrlcslieet: 5 • 1 
Percent and. Amount of Time In Native (Iton— Ei>srlisli) 

and Ensrlisli Instirviotion 









Ptrcent Instnxtion 


Hours Per Veek 


Subject Area 




NUnber of Students 


Ihrcugh Nativ* 
Language 




In Eadi Subject 


LANGUAGE 
ARTS 


LE? 


11 


50 


50 






12 


24 


50 


50 




MATH 


UP 


11 


50 


50 






BP 


2A 


50 


50 




SCIENCE 


Lff 


11 


50 


50 






EP 


24 


50 


50 




SOCIAL 
STUDIES 


UP 


11 


50 


50 






IP 


24 


50 


50 




ART 
MUSIC 


UP 


11 


50 


50 




GYM 


cP 


24 


50 


50 





Subject areas iwrluded in inter-disciplinary «4)cellt (if a»licable) : LANGUAGE ARTS (READING. WRITING) 
m 




ERIC 



Directions for Vorksbeat 5.1: Percent and Aaount of Tiie in Native (Non-English) and English 
iMtruction, For each subject area you list, indicate for both LEP and EP students, the - 
nuaber of students, percent of instruction through the native (non-Bnglish) language and 
through English and hours per week of instruction in that subject area. 

Grade level 6TH/MIDDLE SCHOOL 



Percent: andl Amovmt: of TdLme ±n Nait:±ve (Non— Ensrllsti) 

and En0l±ssl:i Irustmaotlon 









Percent iRstzvctloo 


Hours Per Veek 


dVU>JcCw ATcl 




Nunwr 01 scuoents 


n^reu^ Native 
Language 


"nurough Ebglish 


in Gacn sufijecc 


SCIENCE 


UP 


7 


33Z 


67% 


4 




I? 


15 


33Z 


67% 




MATH 


UP 


7 


02 


inn? 


5 




17 




m 


innz 




SOCIAL 
STUDIES 


IS 








4 




fP 


15 


33% 


67% 




LITERATURE 


ut 


7 






5 




IP 


15 


33% 


67% 




ART 


UP 


7 


0% 


100% 


3 




EP 


15 


0% 


100% 





fiibject areas included in intertlisciplinaiy wbrella (if applicable) : 




15 



DirtctioDS for Vorksbe«t 5.1: Percent «nd Amount of Tiie in Native (iron*En9lisb) and English 
Instruction, For each subject area you list, indicate Sor both LEP and EP students, the 
nunb«r of students, percent of instruction through the native (non-English) language and 
through English and hourai pe^? wee)t of instruction in that subject area, 

Cradt level ^ . 



VoxrJushieet: S.l 
Percent: and Axmount: of Time ±n Mait:±ve (rton— Ensrlish) 

and En9l±sli Xn3t:]ruot:±on 









P«roent Instruction 


Hours Per Veek 


Subject km 


invter ox Students 


Ihrough Kativt 
language 


lltfough E>>giim 


In Each Subject 


SCIENCE 


LEP 




33Z 


67Z 


4 




EP 




33% 


67Z 




MATH 


to 




OJ 


lOOZ 


5 




EP 




oz 


lOOZ 




SOCIAL 
STUDIES 


IIP 




33Z 


67Z 


4 


IP 




33Z 


67Z 




LITERATURE 


LEP 




67Z 


33Z 


5 




EP 




33Z 


67Z 




ART 


UP 




OZ 


lOOZ 


3 




EP 




OZ 


lOOZ 





Subject areas included in inter-disciplinary lobrelU (if applicable) : 



ERIC 



99 

IS 



Directions for Vorksheet 5.1: Perccot and Aaount of Tiae in X^tive (Hoo-Cn^lisb) and EnglisA 
Instruction. For each subject irta you list, indicate for both LEP and EP students « the . 
nuaber of students, percent of instruction through the native (non-tnylish) language and 
through English and hours per week of instruction in that subject area. 

Grade level ^ 



Percent: and Amount: o£ Txme ±n Naitxve (NcDn— Engrlxsh) 

and Boffllsli Instr-uotion 









Percent Instruction 


Hours P»r y^^V 


Sublet Jb*M 






Language 






SCIENCE 


MP 




331 


671 


4 




!P 




33Z 


671 




MATH 


UP 




OZ 


lOOZ 


5 




!? 




01 


100% 




SOCIAL 
STUDIES 


UP 




33% 


671 


4 




EP 




332 


671 




LITERATURE 


UP 




67Z 


331 


5 




IP 




33% 


67% 




ART 


UP 




OZ 


lOOZ 


3 




IP 




0% 


100% 





Subject areas included in inter-diseiplinaiy uibreUa (if applicable) : 
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Mrtctions for Worksheet 5.2: Percent iMtructional Ti«e for LEP Students. For subject 
areas listed belon indicate percent of instructional tiae per typical full school veek« 
Percent instructional tiae for each rov (or group) should total 100 percent. Subject areas 
include, as appropriate to the grade level, Reading, English Language Jlrts, Native (non- 
English) Language krts. Math, Social Studies* and Science. Complete a separate worksheet 
for each grade level and' subject area across schools. 
MIDDLE SCHOOL 

Grade Level atw • Subject Area MATH 

Subject Areas included in inter-disciplinary uibrella if applicable 



Woirlcsh^t: 5^2 
Perroexit: Instructxonal Time for Lxmxted Bncrlxslti 
Pro£±o±ent: (UEP) S^udent:s 



INSTRUCTIONAL 
GROUP 


NUMBER 
OF 
STUDENTS 


INSTRUCTION DESIGNED 
FOR LEP STUDENTS 


1 

REGULAR CLASSROOM | 
INSTRUCTION 


Through 
English 


Through The 
Native Language 


Group 1 


7 


100 




ONLY 


Group 2 










Group 3 










Group 4 










Croup 5 










1 Group 6 











Directions for Worksheet 5.2a: Eours Per leek Instruction tor Limited English Proficient 
(LIP) Students. Please briefly describe the basis for instructional grouping that is 
reported in Worksheet 5.1 (e.g., Unguage proficiency, acadeaic achieveaent level, or other)' 
and the hours per neek of instruction in that subject area. 

Voxrkjstieet: 5 • 2a. 
Hoxixrs Per: Week Zns^r-uo'bxon £oir LdLmi^ed Er^^li-sh 
Prof ±o±en t: < LEP ) S t\adent:» 



Basis For Grouping 


Hours Per Week 
Spent in This 
Subject Aree 
For Each Group 


GrouD 1: by asility 


5 


GrouD 2: 




GrouD 3: 




GrouD 4: 




GrouD S: 




GrouD 6: 
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Oirectioni for Vorksheet S.3: Percent Instructional Tiie for English Proficient Students. 
For each subject area indicate percent of instructional tiae per typical full school week. 
Percent instructional tine for each row should total 100 percent. Subject areas include as 
appropriate to the grada leveL English Language Arts. Native (non-English) Language Arts, 
Hath, Social Studies* and Sciences. Complete a separate worksheet for each grade level and 
subject area across schools. 

Crade Level Subject Area ; 

Subject Areas included in inter-disciplinary umbrella if applicable 



Peircent: Inst:iruot:±ona.l TdLxne for* Sn^Xlsli 
Pirof ioxent: <EP ) S t:udenl:3 



INSTRUCTIONAL 
CROUP 


NUMBER 
OF 
STUDENTS 


LANGUAGE OF INSTRUCTION 
FOR EP STUDENTS 


Through English 


Through the 
Non-English Language 


Oroup 1 




NA 




Group 2 




NA 




Croup 3 




NA 




Croup 4 




NA 




Croup 5 




NA 




Group 6 




1 





Directions for Vorksheet 5.3a: Bours Per Veek Instruction For English Proficient U^) 
Students. Please briefly describe the basis for instructional grouping that is reported in 
Vorksheet 5.1 (e.g., language proficiency, acadenic achieveMnt lerel. or other) and the 
hours per week of instruction in that subject area. 



Woirkslieet: 5 • 3a 
Hours Per Weeic Zn:s^r-uol:±on for Eln^Xlsli 
Proficient: <EP) St:\Adent:s 



Basis For Grouping 


Hours Per Week 1 
Spent in This 
Subject Area 
For Each Group 


Croup 1: 




Group 2: NA 




Group 3: 




Group 4: 




Group 5: 




Group 6: 
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Directions for Worksheet 5.4: Instnictiootl Progras Inforaatios. For each 
subject area reported in VorXsheet S.l or S.2 and i.i, describe instructional 
activities^ aethods. or techniques; and pedagogical materials. For those 
projects that used Worksheets 5.2 and 5*3 please describe instructional features 
and materials for .all-groups within each project grede level. However, report 
separate inforMtion for groups shown on Worksheet 5.2 and 5*3 only when 
activities and materials are different for each group. Be as brief as possible. 
Consult with lead teachers as necessary to complete this worksheet. Appendix 
B lists and defines a nuaber instructional approaches. Projects aay wish to draw 
upon these approaches in describing their own instructional activities, if 
applicable. Since not all possible instructional approaches are contained in 
this list, projects should list and define any other approaches being used. 



Xnst:2ruot:±onaJL Pirogr^axn XxifoxrmaL^xon 



Grade Level : 



Subject Area: 



Instructional Group- (if applicable): 



Activities > Methods and/or Techniques 



SEE ATTACHED INFOSMATIOii 
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Worksheet 5.4 
Pedagogical Method & Techniques Information 

Average Percent of 
School Day Spent on 
Bilingual Education 



Staff ID * 

634746 
64^466 

6M261 

460261 
433396 

fi4fi444 

6i4im 

478704 
499987 

622ASi2 
621226 



-Primtry Primtry Individutl Peer 
Pedagogictl PedtgogicAl PUnning ConsuUttion 
Method Technique 



Tetching Other 



Tottl 
100% 








1 
\ 

^ ^ 


z 











3 q 












2 




j 

f- 



2_. 



.3/.: 
.5J 



T 



.4.. 

■i- 



t 



I 
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674928 j:?ir 

6S4049 S/'l 

348700 ^.Slll 



Inst:mac:t:±ona.l Pr-ocpram In£orTna.t±on 
(Cont:xriVie<a ) 
Materials {list Materials by naae and publisher when possible) 
Elesentary: 

See attached bibliography 



Znternediate: 



See attached bibliography 



Secondary: 
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Grade: 



Wotjcslneet: 7-3 
Daitia. Reooird — Forroetr Pirojeot St:xi<ient:s 

Language Proficiency Group (Circles One): LEP 



BP 



Naaeof Test: 



Subject Area:: 

(I) 



{ f 9^ SI ! 
lOllII 



(]) 


(3) 


lonEt 




or 




mis 


i DITI 


n 


i niin 


nojicT 





Language of Test: 
14) 



.'51 



fOST nOJICT TIST 1 



S C 0 1 I 



ui I sci(.r 

I 



fOS! nOJlCT KS! 2 ' I 



i ; s c 0 1 1 i 
D»TE i imt I , i DHl 



imi/ I 



mti ! itm j UI I scuv i nm t poti ( 

1 



* Scale scores are given different names by different test publishers* Ihese nanes include standard scores, expanded 
standard scores, Acbieveaent DevelcfDent Scale Scores, converted scores, and Grcwtb-Value Scores. All of thea refer 
to fpeciilly oonstnicted scales that span the various levels of i particular test and thus provide t vddcle for 
ooovertiag raw scores on various fens and levels of a test to « cGonon score base or aetric. 
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Directions for coipleting Worksheet 7 ,4: Qualitative Heasures. ^ / j \ 

Soae projects will use non-standardized measures to evaluate project students. Such measures nay 
include vriting saiples, reading saiples, emergent reading skills checklists, and criterion 
referenced tests. ILjigglic ajble to your project , please fill in the following information tor 
each alternative measureyou^irlsh toTeport. 

In column 1, enter student I«D. numbers. These will be the same as reported in Section 6* 

In column 2, indicate the prescore the student received and the date the prescore was obtained* 

Please report prescores in whole numbers* 
In column 3, do the same for postscores. 

Grade Level: ^ Language Group: ; 

Subject Area: ^ 

Kind of Measure (i.e« reading sample^ writing sample, criterioD*referenced test): 



Skills Assessed by this Measure: ^ 

Kind of Score Reported (i.e«, percentile, number of objectives completed, raw score): 



tange of Scores: 

Score Indicating Mastery: 
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121 






13) 


MODI IT I.O. \ 


t t 1 1 1 1 T 


r 0 $ ! ! 1 $ T j 


illlll j 


SCOII j 


Dm 1 


SCOtK 1 Mi 1 








j 1 

! I 








! 1 
























1 








! 1 
1 




1 
1 




1 

1 




1 
1 




1 
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1 
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1 - 1 
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1 1 1 
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